
MIC H IGAN STATE UN IVERS IT Y  COLLEGE OF EDUCAT ION •  FALL /WINTER 2009

ALSO IN THIS ISSUE » Principals Fellowship Fosters School Improvement » Rethinking Confl ict Resolution in Early Childhood

ACCELERATING
 CHANGE Kinesiology Researchers Study 

Physical Activity in Youth



n e w  e d u c a t o r

NEW EDUCATOR
v o l .  1 5   •   n o .  1   •   fa l l / w i n t e r  2 0 0 9

New Educator is published twice a year by 
the Office of the Dean, College of Educa-
tion, Michigan State University, for the 
faculty, students, staff , alumni and friends 
of the college.

We welcome your comments and news 
items. Please address your letters to: New 
Educator, College of Education, Michigan 
State University, 518 Erickson Hall, East 
Lansing, MI 48824-1034 or to ngeary@
msu.edu.

visit us on the web
www.education.msu.edu

college of education 
alumni association
www.education.msu.edu/alumni

dean
Carole Ames

president, college of education
alumni association
Wendy Darga

managing editor / writer
Nicole Geary

contributors
Andy Castro, Jason Cody, Andy Henion, 
Laura Seeley 

photography
Harley J. Seeley, Media Relations; 
Tom Stanulis; Alex Stanulis

layout / design
Charlie Sharp, Sharp Des!gns

printing / binding
Millbrook Printing, Grand Ledge, MI

on the cover
Assistant professor of kinesiology Karin 
Pfeiff er conducts research on measuring 
and increasing physical activity in children. 
photo by harley seeley.

MSU is an affirmative-action, equal-opportunity employer.

A six-foot limestone relief sculpture honoring the power of education stands in a 

shaded area outside the Law College Building on campus. The sculpture, created 

in the 1930s, is one of four that were removed from the original Detroit College of 

Law building façade in downtown Detroit before the building was demolished.



f a l l  /  w i n t e r  2 0 0 9

 F E A T U R E S

16  A FORCE FOR PHYSICAL ACTIVITY
Kinesiology faculty ramp up eff orts 
to improve kids’ health

24 STATE PARTNER FOR REFORM
MSU helps Michigan school leaders 
make AYP, and much more

30 ON POLICY
Shakrani makes the case for 
technological literacy

34 RE-THINKING YOUTH RELATIONS
Roseth studies conflict in children’s 
early social development

40 GAINING GLOBAL PERSPECTIVE
Doctoral students experience education 
system, culture in China

50 BEYOND BRICKS AND MORTAR
Alum teaches fully virtual school year — 
for fifth-graders

60 FINAL THOUGHTS
 Jeff rey Bale ponders the paradox of 

language education policy

 S E C T I O N S

03 UPFRONT

12 OUTREACH

34 FACULTY

40 STUDENTS

46 ALUMNI

52 DEVELOPMENT

I N  T H I S  I S S U E



n e w  e d u c a t o r

As the economic recession continues, higher 

education institutions, both public and private, 

across the country have felt the impact. Michigan 

State University has not been spared the eff ects 

of the economy but is responding in a proactive 

manner by planning and preparing for necessary 

budget reductions. As President Simon and Provost 

Wilcox have emphasized, we must sculpt the 

university in new ways to maintain its excellence 

and, at the same time, respond to the fi scal realities. 

I refer you to the University web site “Shaping the 

Future” (http://shapingthefuture.msu.edu/) to read 

the President’s most recent comments.

I have many occasions to meet with my educa-

tion colleagues across the country, and I can assure 

you that each is having to address challenging 

budget conditions and make diffi  cult choices that 

aff ect short term adaptations as well as longer-

term structural reorganizations and program 

off erings. We, too, are having to make diffi  cult 

decisions while striving to maintain our progress 

on recent initiatives (e.g., urban education, global 

education), continue to make strategic invest-

ments in our top priorities, and sustain excellence 

across our mission. Yes, there will be areas where 

we necessarily have to divest, but there will also be 

new opportunities for us to consider and perhaps 

embrace. As we move forward, you can be assured 

that we will be both thoughtful and strategic in our 

choices, looking to sculpt our future as a college of 

education that lives up to its reputation and stan-

dards for engagement, relevance and excellence. 

And, indeed, we will continue to be a signifi cant 

contributor to MSU’s future.

Th is issue of the New Educator off ers a spec-

trum of articles that showcases the richness of our 

research and breadth of our outreach. You will read 

about faculty members across this college who are 

conducting research that concerns the well-being 

of children, the condition and quality of k–12 

education, and policies aff ecting the direction and 

substance of education reform in urban as well as 

international contexts.

I want to highlight a brief feature on the Doc-

toral Fellowship for Enhancing Global Understand-

ing. As we prepare future researchers, professors, 

educational leaders and policy makers through 

our doctoral programs, we want to provide them 

with global learning experiences and contribute 

to the development of their global competencies. 

Th rough this college-sponsored program, a group 

of our doctoral students participated in a three-

week study trip to China. Our students were able 

to learn about Chinese culture and traditions and 

their curriculum, pedagogies, and schooling in 

such a way as to inform and enlighten their own 

future teaching practices and research. During 

their stay, our students visited schools in China 

and interacted with Chinese students, educators, 

administrators, policy makers, and university lead-

ers and researchers under the guidance and with 

the assistance of faculty of their host university. 

Th is program is one of our recent initiatives to 

bring global perspectives to our college.

I hope you enjoy this issue of the New Educator. 

As we move forward in these challenging times, 

we appreciate your continuing support. We look 

forward to the promise of the future.

Carole Ames
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“[W]e will be  . . . looking to sculpt our future as a 
college of education that lives up to its reputation and 
standards for engagement, relevance and excellence.”

MSU C
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ELEMENTARY EDUCATION

 1. Michigan State University

 2. University of Wisconsin–Madison
 3. Teachers College, Columbia University (NY)
 4. University of Georgia
 5. Ohio State University
  University of Virginia (Curry)
  Vanderbilt University (Peabody) (TN)
 8. University of Illinois–Urbana-Champaign
 9. Indiana University–Bloomington
 9. University of Michigan–Ann Arbor
 University of Washington

SECONDARY EDUCATION

 1. Michigan State University

 2. University of Wisconsin–Madison
 3. Stanford University (CA)
 4. University of Georgia
 5. Ohio State University
 6. University of Virginia (Curry)
 7. University of Michigan–Ann Arbor
 8. Indiana University–Bloomington
  Pennsylvania State University–University Park
  University of Illinois–Urbana-Champaign

REHABILITATION COUNSELING*

 1. Michigan State University

  University of Wisconsin–Madison
 3. Pennsylvania State University–University Park
 4. University of Iowa
 5. University of Arizona
 6. Boston University
  George Washington University (DC)
  Southern Illinois University–Carbondale
 9. San Diego State University
  University of Florida
  University of Maryland–College Park
  University of Wisconsin–Stout

CURRICULUM/INSTRUCTION

1. University of Wisconsin–Madison
 2. Michigan State University

 3. Teachers College, Columbia University (NY)
 4. University of Illinois–Urbana-Champaign
 5. Ohio State University
 6. Stanford University (CA)
 7. University of Michigan–Ann Arbor
 8. University of Georgia
 9. University of Washington
 10. University of Texas–Austin
  University of Virginia (Curry)

HIGHER EDUCATION ADMINISTRATION

1. Pennsylvania State University–University Park
 2. University of Michigan–Ann Arbor
 3. University of California–Los Angeles
 4. Michigan State University

 5. University of Southern California (Rossier)
 6. University of Georgia
 7. Harvard University (MA)
 8. Vanderbilt University (Peabody) (TN)
 9. Indiana University–Bloomington
 10. Stanford University (CA)
  University of Pennsylvania

EDUCATIONAL PSYCHOLOGY

1. University of Wisconsin–Madison
 2. Stanford University (CA)
 3. University of Michigan–Ann Arbor
 4. University of Maryland–College Park
 5. Michigan State University

  University of Illinois–Urbana-Champaign
 7. University of Minnesota–Twin Cities
  Vanderbilt University (Peabody) (TN)
 9. University of California–Los Angeles
 10. University of California–Berkeley

ADMINISTRATION/SUPERVISION

1. Vanderbilt University (Peabody) (TN)
 2. University of Wisconsin–Madison
 3. Harvard University (MA)
 4. Teachers College, Columbia University (NY)
 5. Ohio State University
  Pennsylvania State University–University Park
 7. Stanford University (CA)
 8. Michigan State University

 9. University of Southern California (Rossier)
 10. University of Michigan–Ann Arbor
  University of Texas–Austin

* Ranked in 2007

For an impressive 15th consecutive year, Michigan State University has 

the nation’s top graduate programs in both elementary and secondary edu-

cation, according to the U.S. News & World Report’s 2010 edition of “America’s 

Best Graduate Schools.”

A total of seven College of Education specialty areas rank in the top eight within 

their classifications based on a survey of education deans. Rehabilitation counseling 

also retains its No. 1 ranking from the category’s latest ranking in 2007.

Overall, the College of Education ranked 17th among the 278 institutions 

surveyed nationwide—and 9th among participating public universities—when 

measures such as institutional capacity, reputation and research funding were con-

sidered. 2010 rankings were released in April 2009.

N
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n–Madison

For an impressive 15th consecutive year, Michigan State University has 

the nation’s top graduate programs in both elementary and secondary edu-

cation, according to the U.S. News & World Report’s 2010 edition of “America’s tt
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It is with great sadness that I write 

with the news that our dear colleague, 

Jere Brophy, died Th ursday, October 

15, 2009 at his home in Okemos from 

an apparent heart attack. Th ere are no 

words to express the loss of this intel-

lectual giant to the field of education, 

but more importantly, we have lost an 

esteemed colleague, a cherished friend, 

and generous mentor. Jere’s warmth of 

character was apparent in all his interac-

tions. He always had an inviting smile, 

was known for his laid-back manner, 

and greatly enjoyed a good chuckle. He 

had a genuine interest in other people, 

their families, lives, work and ideas. To 

the world, Jere was an internationally-

renown scholar whose writing informed 

researchers, policy-makers, and prac-

titioners alike. To us, he was all that, 

but, in addition, we had the privilege of 

having him as our beloved colleague. 

Jere came to Michigan State 

University in 1976 after receiving his 

PhD in clinical psychology and human 

development from the University of 

Chicago and serving on the faculty at 

the University of Texas at Austin. He 

came to MSU as a Professor and Senior 

Researcher in the Institute for Research 

on Teaching (irt). From 1981 to 1994, he 

served as Co-Director of the irt and, in 

that capacity, convened scholars to share 

their works-in-progress through the 

“Invisible College” prior to the annual 

meetings of the American Educational 

Research Association.

At MSU, Jere held the position of 

University Distinguished Professor, 

which is the highest faculty distinc-

tion in the university. Jere’s honors and 

awards are among the most prized in 

the fields of education and psychology. 

He received the 2007 E. L. Th orndike 

IN MEMORIAM, 1940–2009

JERE BROPHY

Award from Division 15 of the American 

Psychological Association. Th is award, 

signifying a career of distinguished 

contributions to knowledge, theory 

and practice in educational psychology, 

was very special to Jere because, as he 

said, “Th e recognition comes from one’s 

peers.” He was elected as Fellow in the 

American Psychological Association, 

the International Academy of Education, 

the American Psychological Society, 

and the American Educational Research 

Association. He was elected to the 

National Academy of Education and was 

recognized with an Honorary Doctorate 

from the University of Liege, Belgium, in 

2004. He served on editorial boards for 

many of the most prestigious journals in 

the field of education. Jere was a prolific 

author having written over 300 articles, 

chapters and books. Jere Brophy’s work 

was as well known to practitioners 

as scholars. His research on eff ective 

teaching, classroom management, and 

student motivation influenced both 

theory and practice with lucid and inci-

sive thought and writing. More recently, 

he applied these ideas to the construc-

tion of social studies curriculum and 

received the Award for Exemplary 

Research in Social Studies from the 

National Council on Social Studies. It 

is hard to imagine an undergraduate or 

graduate student in education or psy-

chology who has not encountered the 

work of Jere Brophy.

Jere is survived by wife Arlene, of 

46 years; daughter, Cheri (Mark) Speier 

of Okemos; son, Joe (Missy) Brophy of 

Rockford, Mich.; 4 grandchildren, Mark 

and Chris Speier and Jered and Carmen 

Brophy; brother Tom Brophy of Villa 

Park, Ill. and sister, Kathy Brophy of 

Lombard, Ill.

Jere Brophy will be fondly remem-

bered for his great works. His good will 

and good cheer will be cherished in our 

memories. His unexpected departure 

when still in the prime of his life and 

work is especially difficult for his col-

leagues and friends. We will miss him 

greatly but will learn to smile when we 

share “Jere stories.”

>> Carole Ames, Dean
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Michigan State University is be-

coming a much-needed training ground 

for researchers who use methods from 

economics to address critical policy is-

sues in education.

Doctoral students can now apply for 

a new interdisciplinary specialization 

focused on the best approaches for an-

swering questions such as how teacher 

quality is linked to student achievement 

and whether loan policies influence col-

lege completion rates.

Faculty in the College of Education 

and the Department of Economics re-

ceived a five-year, $5 million grant from 

the federal Institute of Education Sci-

ences (IES) to support the initiative. Th e 

funding will provide up to 25 selected 

students with $30,000 plus tuition and 

healthcare for each year they participate.

Th e first group of nine students was 

admitted for fall 2009.

“Th e quantitative approaches econo-

mists have developed to explore a wide 

range of problems are now being applied 

to education more and more,” said Co-

director Robert Floden, a University 

Distinguished Professor in the College 

of Education. “Th e problem is there is a 

national shortage of people who are well 

trained to use these methods.”

MSU will be unique among institu-

tions preparing researchers to study 

economics of education because of the 

cross-departmental focus. Th e project 

will draw on faculty with related exper-

tise from at least six doctoral programs: 

Economics; Educational Policy; k–12 

Educational Administration; Labor and 

Industrial Relations; Measurement and 

Quantitative Methods; and Teacher 

Education.

Co-director Jeff rey Wooldridge, a 

University Distinguished Professor of 

economics, said the Department of Eco-

nomics participating faculty members 

have experience in education research. 

Th ey use longitudinal statistical data—

that is, data following the same set 

of students, teachers or schools over 

time—to analyze the eff ects of school 

funding, class size, teachers’ educational 

training and other factors on student 

performance.

Wooldridge said the economists’ ex-

pertise in longitudinal data analysis will 

be a good match with the MSU educa-

tion researchers’ expertise in designing 

school-based experiments and measur-

ing educational outcomes.

“It’s clearly a two-way exchange 

here,” he said. “We hope to be able to 

attract students we might not otherwise 

be able to attract. We should be able to 

attract higher quality students.”

In addition to coursework required 

for their doctoral program, students in 

the specialization attend an ongoing 

research seminar, work with core faculty 

on related research projects, take new 

courses in economics of education and 

complete an apprenticeship with an 

outside organization.

Participants are recruited in their 

first or second year of doctoral study. 

A national search is now underway to 

select the next group of students who 

will begin working on the specialization 

next fall.

“Th ese students will have a strong 

understanding of education issues re-

lated to policy decisions and very strong 

training in quantitative research,” Floden 

said. “Th ere is a need to improve these 

methods so the educational community 

can get better estimates of the asso-

ciations between policy variables and 

student outcomes.”

>> Nicole Geary

Floden and Wooldridge lead a steering com-

mittee that will oversee the program, including 

Dale Belman, professor of labor and indus-

trial relations; Stacy Dickert-Conlin, associate 

professor of economics; Barbara Schneider, 

John A. Hannah Distinguished Professor of 

education; and Ron Zimmer, associate profes-

sor of k–12 educational administration.

| on the web
pirt.wceruw.org

| more info
lisaroy@msu.edu or (517) 432-8253

Michigan State University undergraduate students inter-

ested in law, social work, psychology and other professions that 

involve working with children and schools now have an op-

portunity to study education issues—without pursuing teacher 

certification.

Th e College of Education began off ering the new Minor in 

Educational Studies during fall 2009. Students take one required 

teacher education class and choose among a variety coursework 

related to their particular interests, such as special needs stu-

dents, urban schools or education reform, in order to satisfy the 

18-credit requirement. More than 25 students have expressed an 

interest in the program so far.

Call (517) 355-1825 for more information.

MSU Trains Next Generation of Scholars to 
Tackle Educational Issues—with Economics

Floden

Wooldridge

College Offers 
New Minor 
in Educational 
Studies
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curriculum, teaching & educational policy
Hasan Awad Abdel-Kareem Charles (Andy) Anderson
Thomas Bryan Crisp Laura Apol
James Edward Fredricksen Lynn Fendler
David John Grueber Charles (Andy) Anderson
Kristin Lee Gunckel Edward Smith
Won Pyo Hong Avner Segall
Denise Kay Ives Mary Juzwik
Kathleen D. Moxley Mark Conley
Jill Annette Newton Glenda Lappan
Rui Niu Lynn Paine
Kelly E. Reffitt Mary Lundeberg
Kevin Christopher Roxas Susan Melnick
Sandra Jane Schmidt Avner Segall
Sharon Kay Strickland Lynn Fendler
Blakely Katelin Tsurusaki Charles (Andy) Anderson
Marcy Britta Wood Helen Featherstone

educational policy
Thomas Edward Davis David Arsen
Regina Rose Umpstead Gary Sykes

educational psychology & educational technology
Kathryn Hershey Dirkin Punya Mishra
Lindsey Mohan Mary Lundeberg
Stephen Micheal Vassallo Punya Mishra

higher, adult & lifelong education
Shenita Brokenburr John Dirkx
Ildiko Porter-Szucs John Dirkx

k–12 educational administration
Patrick Kim Halladay Gary Sykes

kinesiology
Melissa Grace-Fraser Halladay Gail Dummer
Todd Anders Gilson Martha Ewing
Jeong-Dae Lee Yevonne Smith

measurement & quantitative methods
Soyeon Ahn Kimberly Maier
Xin Ahn Mark Reckase

rehabilitation counselor education
Jae Chul Lee John Kosciulek

school psychology
Julia Ann Ogg John Carlson

left: The college conferred a total of 67 doctoral degrees, nine educational specialist degrees and 457 master’s degrees during the 2008–09 academic year. Here, Marjorie 

Terpstra celebrates receiving her Ph.D. in curriculum, teaching and educational policy. Terpstra became an assistant professor of education at Calvin College in Grand Rapids, 

Mich. starting in fall 2009. background: The College of Education moved its baccalaureate commencement ceremony from the Auditorium to the Breslin Center for the first 

time in May 2009. In total, 443 students received bachelor’s degrees in elementary education, special education, kinesiology and athletic training during 2008–09.

COMMENCEMENTS

student advisor
curriculum, teaching & educational policy

Victoria Susan Bennett-Armistead  Nell Duke
Crystal Gail Lunsford Lynn Fendler
Ji-Won Son Sandra Crespo/Sharon Senk
Eric Magnus Wilmot John (Jack) Schwille

educational policy
Young Yee Kim* Gary Sykes
Danielle Lakethia Lesure Dorothea Anagnostopoulos

educational psychology & educational technology
Amy Tracy Wells Raven McCrory

higher, adult & lifelong education
Dorcia B. Chaison  Reitu Mabokela
Andrew Loren Flagel MaryLee Davis
Kathryn Claire King Reitu Mabokela

Paul John Kurf Kristen Renn
Melissa McDaniels Ann Austin
Na Wei Reitu Mabokela
Lynne Anne Zelenski MaryLee Davis

k–12 educational administration
Ranae Delores Ikerd Beyerlein Maenette Benham
Muhammad Ahmad Khalifa Christopher Dunbar
Mary M. Ombonga Christopher Dunbar
James David Smith Christopher Dunbar

kinesiology
Michael Jon Roskamp Gail Dummer
Jennifer Lynn Stiller Dan Gould

measurement & quantitative methods
Young Yee Kim* Mark Reckase

* Received two degrees
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Leaders of the Teacher Education Study in 

Mathematics (teds-m), a worldwide eff ort to 

examine the mathematics preparation of future 

teachers, plan to release major findings in late 

January 2009.

And Michigan State University scholars 

continue to be at the center of the four-year ini-

tiative covering 17 nations. College of Education 

scholars Maria Teresa Tatto and John (Jack) 

R. Schwille and Sharon Senk of the College of 

Natural Science work with the International 

Association for the Evaluation of Educational 

Achievement (IEA) as principal investigators 

at the global level, while William Schmidt leads 

the United States portion of the research.

Using national representative samples from 

each participating nation, teds-m is expected 

to tell us if what teachers learn in teacher 

education leads to more eff ective knowledge 

of mathematics for teaching. Researchers have 

analyzed a range of data, such as governing 

policies, curriculum alignment, and achieved 

outcomes of programs.

Th e U.S. study is expected to provide com-

prehensive new information about elementary, 

middle and high school mathematics teacher 

preparation across the nation and how it 

compares in the international context. Data 

collection has included public and private insti-

tutions, as well as alternative routes to teacher 

preparation.

Both teds-m and U.S. teds-m anticipate 

releasing their reports during press confer-

ences in Washington, D.C. Visit teds.educ.msu.

edu and usteds.msu.edu, respectively, for more 

information.

Stay Tuned for TEDS Findings

The College of Education held its annual Homecoming Tent Party fea-

turing free food, live music and door prizes just before the football 

game against Northwestern on Oct. 17. Thank you to the generous 

donors that continue to make the popular event possible!
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Three faculty members and five 

graduate students received the College 

of Education’s top award for outstanding 

teaching in 2009. Another group of dis-

tinguished instructors will be honored 

this spring.

Professor Charles “Andy” Anderson 
is a prominent national contributor to 

the science education community and a 

committed educator in science teacher 

preparation. His doctoral courses are 

characterized by thoughtful organiza-

tion of content and structuring of work 

to encourage and scaff old scholarly talk-

ing and writing. He integrates opportu-

nities for students to do more authentic 

scholarly work and demonstrates a 

high level of personal care and concern. 

When meeting with Andy, students 

receive his full intellectual engagement 

and find a committed partner with 

whom to tackle problems.

Teacher education doctoral student

Christine Dawson is a promising scholar 

and a dynamic teacher. Students respond 

to her enthusiastically, describing her 

teaching as “amazing,” “creative” and 

“caring. And her influence is not limited 

to the classroom. She takes students 

to conferences where they learn that 

exemplary teaching goes with scholarship 

about teaching. To quote her nominating 

letter, “Ms. Dawson stands out for her . . . 

induction of teacher candidates into the 

professional discourse of English educa-

tion, and her innovative way of weaving 

the teaching of writing into her work.”

Anne Heintz is a doctoral student in 

educational psychology and educational 

technology who shows great commit-

ment to her students and their learning. 

Most notably, she was instrumental in 

redesigning almost every aspect of the 

online version of te 150, resulting in an 

innovative course that engages students 

with psychological issues related to 

teaching and learning. Students are pre-

sented with readings, cartoons, YouTube 

videos, and even magic tricks to help 

build nuanced understandings of topics. 

Th ey are assessed through a composite 

of intellectual activity, from quizzes to 

the quality of online discussion postings.

Kinesiology doctoral student Sheila 
Kelly has the ability to combine 

high-level expectations for student 

performance with a talent for keeping 

undergraduates focused. She always 

uses a short film clip to illustrate the 

concepts for the day, a time-consuming 

task rewarded when student conversa-

tions become quite animated. Several 

have become so excited about con-

tent that they have decided to pursue 

graduate school. Sheila also translates 

research into the classroom. She fulfilled 

her research practicum requirements by 

conducting a study on students’ motiva-

tions for enrolling in her classes.

Cheryl Krohn, who is pursuing her Ph.D. 

in curriculum, instruction and teacher 

education, challenges future teachers 

to understand their role as citizens in a 

global context so that, she believes, they 

will be able to reach students more ef-

fectively. She brings that commitment to 

her elementary social studies classes for 

pre-service teachers, and she has also 

influenced the internship-year program. 

By creating and sharing model lessons, 

Cheryl is a leader among other instruc-

tors working to infuse global themes. 

She gives her students an example of 

exemplary teaching; one that is engaged, 

reflective and committed to active global 

citizenship.

Kimberly Maier, assistant professor 

measurement and quantitative methods, 

has a skill for creating enthusiasm about 

statistics as well as engaging students 

with varying levels of knowledge. 

She clearly explains the material and 

avoids jargon whenever possible, but 

also moves at a pace that can challenge 

more confident students. Imaginative 

about teaching methods, she regularly 

“walks through problems” on the board 

and uses in-class activities to deepen 

understanding. Maier is also willing to 

help students advance their statistical 

abilities outside of class, illustrating an 

exceptional dedication to their learning.

Sheila Marquardt, a doctoral student 

in curriculum, teaching and education 

policy, focuses on student learning and 

how it will influence their future careers 

in teaching. Th is commitment is clear 

not only because of her energy, but her 

flexibility in adapting to diverse learners 

with diff erent backgrounds and goals. 

Sheila is innovative and regularly asks 

for input to improve the classroom 

dynamics. Students talk about sensitive, 

even controversial, issues. But because 

she establishes a positive community, 

these discussions are not points of ten-

sion, but opportunities to learn.

Assistant professor of teacher education 

Peter Youngs is an energetic instructor 

in the teacher preparation and doctoral 

programs. At both levels, he employs 

discussions and presentations to engage 

all students and works closely with them 

to present their ideas in convincing 

ways. Peter teaches the critical “Profes-

sional Roles and Teaching Practices,” 

which covers how students view teach-

ing and what faculty believe they should 

know and be able to do. His scholarly 

understanding of how students become 

teachers, and what the initial years are 

like, provides a strong foundation for 

successful teacher candidates.

Honoring Excellence in Teaching

Anderson Dawson Heintz Kelly Krohn Maier Marquart Youngs
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Local school districts and orga-

nizations received loads of school sup-

plies and recreational equipment earlier 

this fall thanks in part to students from 

the College of Education. First-year 

students were encouraged to participate 

in the university’s first campuswide 

Fill-the-Bus donation event Sept. 1, 

which coincided with the Colloquium 

with your College orientation session at 

Erickson Hall.

Students dropped off  their items 

in one of four buses located around 

campus—two of which were provided 

by College of Education alumnus Kellie 

Dean, president of Dean Transportation. 

Many also wrote “thinking of you” mes-

sages for community members that are 

supported by the partnering organiza-

tions, such as Lansing School District 

and the Refugee Development Center.

“We want them to see a connection 

between giving and where it’s going,” 

said Karen McKnight Casey, director of 

MSU’s Center for Service-Learning and 

Civic Engagement.

Fill Fill 
thethe
BusBus
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College of Education 

professors Mark Reckase 

and Suzanne Wilson 

received one of Michigan 

State University’s highest 

faculty honors when they 

were named University 

Distinguished Professors in June 2009.

Th e distinctions, which are recommended by President 

Lou Anna K. Simon and approved by the MSU Board of Trust-

ees, honor faculty members who have been recognized nation-

ally and internationally for the importance of their teaching, 

research and public service achievements. Individuals holding 

the professorship receive an additional $5,000 annual stipend 

for five years.

Reckase has been a professor of measurement and quan-

titative methods at MSU since 1998 and actively involved in 

assessment and testing research for more than 30 years. He is 

an expert on standardized tests in k–12 education, focusing 

on developing models of the interactions between students 

and educational tasks and evaluating the quality of students’ 

classroom performance. His psychometric work also supports 

eff orts to conduct research in many other areas, from exercise 

science to Advance Placement science exams. Reckase’s 

influence has been demonstrated through leadership roles 

with the most prestigious journals in the field. He also served 

as president of the National Council on Measurement in 

Education.

Wilson currently serves as chairperson of the Department 

of Teacher Education and has been on the faculty since 1987. 

She is nationally recognized for her leadership in research 

on education policy, teacher education and teaching, with 

particular influence on scholarship about the role of content 

knowledge and mathematics teaching. An outstanding teacher 

herself, Wilson founded the Center for the Scholarship of 

Teaching in the College of Education and has been instrumen-

tal in improving its highly-regarded teacher preparation and 

graduate study programs. She contributes to many national 

initiatives, including a National Academy of Education eff ort 

to advise the presidential administration on teacher quality.

A total of 120 MSU faculty members have received the 

University Distinguished Professor title since 1990. Th at now 

includes six current College of Education professors, including 

Jere Brophy, William Schmidt, Joan Ferrini-Mundy and Yong 

Zhao. Former College of Education awardees include Michael 

Pressley, Penelope Peterson and Judith Lanier.

Scholars from the Literacy Achieve-

ment Research Center (larc) at MSU 

have joined educators across Michigan 

urging schools to stay focused on writ-

ing after the state decided to reduce 

testing in the area.

Michigan students will now take 

the meap Writing Assessment only 

in grades 4 and 7, instead of grades 3 

through 8. Th e decision, announced 

last spring, was made mostly because of 

concerns about logistics, finances and 

reliable test results—not disregard for 

the importance of writing.

However, Michigan Reading Asso-

ciation released a statement responding 

to the change over the summer. It was 

co-signed by the Michigan Department 

of Education, the Michigan Council of 

Teachers of English, the National Writ-

ing Project of Michigan and larc.

“To my knowledge, it’s unprec-

edented for this number and range of 

organizations related to literacy to get 

behind the same idea in this way,” said 

larc Co-director Nell K. Duke, who 

helped draft the initial statement with 

doctoral student Nicole Martin.

“Some administrators have told 

teachers that they can ease off  on their 

attention to writing and focus their 

attention elsewhere . . . We just really 

want to underscore the message that we 

need to continue to give writing its due 

place in the curriculum.”

Th e organizations cite a long list of 

supporting research, bringing attention 

to weak writing proficiency levels in the 

U.S., the interrelated nature of writing 

and reading and the role of writing for 

later success in other content areas.

| michigan reading association
www.michiganreading.org

| literacy achievement research center
www.msularc.org

LARC: Don’t Forget Writing Instruction

Two Earn University 
Distinguished Professor Title
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A BETTER LOOK
If you haven’t been on campus in a while, this is the 

new Erickson Hall. New windows have been installed 

on every side, including around the Kiva, to transform 

the building’s exterior and boost energy efficiency. The 

project was completed by late spring 2009.
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College 
Reaffirms 

Commitment 
to Detroit 

in New MSU 
Facility

This year, interns teaching in De-

troit-area schools have been attending 

classes in a new local headquarters for 

the College of Education—and a promi-

nent regional hub for the university.

MSU opened the doors at 3408 

Woodward Avenue, a 22,000-square-

foot building in the heart of the Detroit, 

earlier this fall. Th e facility now houses 

classrooms and offices to support many 

College of Education programs, as well 

as space for the College of Music, admis-

sions, advancement and governmental 

aff airs.

Leaders say the MSU Detroit Center 

represents a commitment to continue 

expanding the university’s engagement 

in Southeast Michigan. More than 150 

people attended an opening celebration 

and open house on Oct. 1.

“Moving into the building helps 

us solidify our long-term presence in 

Detroit,” said College of Education Dean 

Carole Ames. “Woodward Avenue 

provides a great location to improve our 

accessibility and visibility in the com-

munity.”

Besides placing teacher candidates 

in local classrooms for the required 

fifth-year internship, the college has 

been off ering unique urban learning op-

portunities in partnership with Detroit 

schools for many years. Th is includes 

a seven-week teaching experience for 

teacher education students in the city’s 

summer school program and activities 

for Detroit high school students inter-

ested in pursuing education careers.

Th e new building provides the 

College of Education with designated, 

flexible space for various classes, 

meetings, research projects and other 

purposes while maintaining connections 

to campus through teleconferencing 

technology. Staff  members who facilitate 

the local internship program also have 

permanent offices in the building.

Th e College of Education previously 

used space rented from the Detroit 

Federation of Teachers or the facilities 

at YouthVille Detroit, a nearby neigh-

borhood youth development center. 

Th e college continues to operate the 

Good Schools Resource Center, a school 

improvement initiative funded by the 

Skillman Foundation, primarily at 

YouthVille.

Visit semich.msu.edu for more 

information on how MSU makes a dif-

ference throughout Southeast Michigan, 

including the new Community Music 

School Detroit.

about the msu detroit center

■ A 22,000-square-foot, two-story building located at 3408 

Woodward Avenue
■ MSU signed a seven-year lease for $490,000
■ Includes classrooms and offices for College of Education 

program and the new Community Music School 

Detroit, plus space for admissions, advancement and 

governmental aff airs
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College of Education teacher education students (left to right: Nicole McGowen, Jennifer Gray, Christian Perkins, 

Kaushik Sarkar, D’Angelo Farmer, and Christopher Waston) hosted the reception.
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New Institute 
to Help Meet 

Demand 
for Chinese 

Language 
Teachers

Michigan State University took an-

other important step toward addressing 

the nation’s rising demand for Chinese-

related education by establishing one 

of the first U.S. institutes dedicated to 

preparing Chinese teachers.

Th e College of Education already 

facilitates innovative opportunities to 

learn Chinese language and culture 

for thousands of students through its 

award-winning Confucius Institute. Th e 

new Institute for Teachers of Chinese 

as a Foreign Language will complement 

those eff orts and build on the university’s 

renowned teacher education programs to 

support the emerging needs of Chinese 

language educators all around the world.

Chinese Language Council Inter-

national, or Hanban, has promised to 

provide more than $1 million to help 

support the institute over at least five 

years. MSU leaders celebrated the sign-

ing of the agreement during a dinner for 

Chinese State Councilor Liu Yandong 

April 16 in Washington.

“Th is makes MSU a very central 

place for Chinese teacher education,” 

said University Distinguished Professor 

Yong Zhao, who will serve as executive 

director.

Many U.S. schools have trouble 

finding ways to expose students to 

Chinese language and culture as China 

continues to gain global influence. Ac-

cording to Zhao, there are more than 

200 million Chinese students who study 

English, compared to less than 4 percent 

of American students who study the 

Mandarin Chinese language.

“Th e first bottleneck is the severe 

lack of high-quality, certified teach-

ers for public schools,” Zhao said. “We 

can’t change that unless we have strong 

programs that can prepare teachers 

quickly. We have to look for more in-

novative ways to solve that problem, 

and this institute will develop those 

solutions.”

Th e College of Education recently 

created a post-B.A. program that re-

cruits and provides mostly native Chi-

nese educators with a two-year track for 

meeting Michigan’s teacher certification 

requirements and, just as importantly, 

making a smooth 

transition into 

American school 

culture.

Th e Institute 

for Teachers of 

Chinese as a Foreign Language will 

expand on existing certification and 

degree programs by providing training 

for practicing Chinese teachers around 

the world, conducting research on issues 

specific to teaching Chinese as a foreign 

language, developing new teaching 

resources and consulting directly with 

school districts.

Th e institute also is expected to col-

laborate with the Michigan Department 

of Education and various universities in 

China that prepare teachers who may 

work in the United States.

| more info
confucius.msu.edu or (517) 355-3801

“This makes MSU a very 
central place for Chinese 
teacher education.”

Fan Wu, student in teacher education, instructs students in Chinese.
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A team of education experts from 

Michigan State University are playing 

a key role in a $75 million, U.S.-funded 

eff ort to improve basic education in 

Pakistan by improving teachers’ training 

and skills over the next five years.

Last spring, faculty and staff  from 

the College of Education began support-

ing the Pakistan Higher Education Com-

mission’s initiative to create a standard 

curriculum for a four-year baccalaure-

ate of education degree at Pakistan 

universities. Currently, teacher educa-

tion programs in Pakistan vary widely 

and are often subpar, said Reitume-

tse Obakeng Mabokela, associate 

professor of higher education and the 

project’s principal investigator.

“It’s unfortunate, but in Pakistan 

teaching is one of the least-re-

spected professions,” she said. 

“And so the level of training 

and the quality of students 

that enter the profession 

is considered to be on the 

lower end of the spectrum.”

Mabokela and her team 

are collaborating with 15 uni-

versities from Pakistan’s four 

provinces to improve their 

training and certification pro-

grams for instructors who will 

teach at the high-school level.

In addition, the College of 

Education welcomed six doc-

toral students from Pakistan to 

campus this fall. A total of 60 

doctoral-level and 45 master’s-

level candidates—mostly 

university faculty members 

in Pakistan—are expected 

to study teacher education 

at MSU and 13 other U.S. 

universities over the course of 

the project.

Th e $6.9 million initiative 

led by MSU is part of the broader initia-

tive called Pre-Service Teacher Educa-

tion Program in Pakistan, or Pre-STEP, 

which is funded by the United States 

Agency for International Development.

MSU is one of three partners, 

including two nonprofit organizations 

based in Washington, D.C.: the Acad-

emy for Educational Development, or 

AED, and the Educational Development 

Center, or EDC.

Th e AED will use a significant por-

tion of the $75 million to make infra-

structure improvements to Pakistan 

colleges and universities, while the EDC 

works with Pakistan’s government col-

leges, which train primary, or elemen-

tary, school teachers.

“For a U.S. university, this represents 

a very significant model for international 

collaboration,” said Gretchen Sanford, 

Pre-STEP program director for MSU. 

“I think, institutionally speaking, this is 

MSU at its finest.”

putting it all together: 
the collaboration puzzle

Sanford and Mabokela, who have 

worked on education reform in several 

countries including Egypt, Namibia 

and Mabokela’s native South Africa, are 

leading two small teams of scholars and 

administrative staff ers—one based at 

MSU and one in Islamabad, Pakistan.

Safety issues are being addressed 

by an in-country security coordinator 

who makes sure team members know 

which areas in Pakistan are considered 

safe for foreigners. MSU’s Julie Friend, a 

travel security analyst, also is providing 

guidance.

Working with coordinators from 

each of the 15 universities, the first 

task was determining what is needed 

msu scholars 
help reform pakistan’s 
teacher-education system
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to enhance the institutions’ capacity to 

deliver high quality teacher education 

for secondary-level teachers.

Th ey have relied in part on data from 

the baseline study to off er professional 

development workshops and two major 

seminars—both led by College of Educa-

tion faculty. Th e first focused on how the 

nation’s education faculty and policy-

makers can build on a set of existing 

standards for teachers previously adopted 

by the government. Th e other addressed 

issues of improving higher education 

in Pakistan more broadly and has been 

planned in collaboration with the nation’s 

Higher Education Commission.

Meanwhile, work is underway to de-

velop the four-year program for teacher 

candidates one year at a time. College of 

Education professors in math, science 

and other subjects are expected to help 

shape the curriculum.

being the change 
they hope to see

Mabokela said Pakistan’s poor teacher 

training is reflected in the country’s 

literacy rates: Only 46 percent of the 

population is literate, while only 26 per-

cent of females are literate, according to 

Pakistan’s Ministry of Education.

She acknowledges that Pakistan’s 

teacher salaries are very low compared 

to other professions within the country, 

and that overcoming the negative per-

ception of teaching as a career could be 

difficult. But she’s hopeful the Pakistan 

government’s recent actions indicate a 

desire for education reform—including 

its new policy that increases teaching 

standards from a one-year diploma to 

the four-year baccalaureate.

“One has to be able to provide 

a teacher who is at least minimally 

qualified,” Mabokela said. “We can-

not have teachers who are completely 

unqualified, underprepared and expect 

them to do miracles.”

Th e Pakistani doctoral students 

now training at MSU, for their part, 

acknowledge that much work is needed 

to improve education in their home 

communities. Th ey look forward to re-

turning to their university departments 

or schools of education with knowledge 

that will help build stronger capacity for 

change.

Th e chance to earn a Ph.D. with 

a full scholarship from usaid isn’t some-

thing they take lightly.

“If we are not 

training teachers 

well, we will not get 

desirable results,” 

said Andleeb Sharif, 

who was a lecturer in the Department of 

Education at Hazara University, located 

in northwest Pakistan. “We are going to 

prepare the future generation of teach-

ers for these innovative practices.”

about pre-step

■ Pre-STEP, or Pre-Service Teacher Education Program in Pakistan, is a 

$75 million project funded by the United States Agency for International 

Development, or USAID (www.usaid.gov/pk)
■ MSU receives about $6.9 million as one of three partners, including the 

Academy for Educational Development, or AED (www.aed.org), and the 

Educational Development Center, or EDC (www.edc.org).
■ Faculty and staff  from the College of Education are collaborating with 15 

universities in Pakistan to improve how they train instructors who will 

teach at the high-school level.
■ About 60 doctoral and 45 master’s students from Pakistan are expected 

to train as teachers at MSU and other U.S. universities. The College of 

Education welcomed eight this fall.

video: reitumetse mabokela

Hear her discuss how MSU is helping to improve teacher education in 

Pakistan. Visit www.education.msu.edu and look under Podcasts/Videos.

Nancy George, director, Pre-STEP universities office, Reitumetse Mabokela, associ-

ate professor in HALE and principal investigator, and John Dirkx, professor in HALE.
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KINESIOLOGY FACULTY G

“Come    on, guys!  L
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Karin Pfeiff er shouts across the gym, laughing and following a few tired kids 

shuffling toward the basketball hoop.

Th ey all wear belts with tiny devices to track their jumps and sprints. And 

Pfeiff er pays close attention.

She is in the middle of a four-year, more than $1 million study to determine 

how well accelerometers measure kids’ movements.

Her project’s research experiments have been a steady occurrence at IM 

Sports Circle on campus. And when the simulated after-school programs aren’t in 

session, Pfeiff er—like many of her colleagues—is working directly with other k–12 

students in Michigan.

Kinesiology faculty members at Michigan State University are playing key 

roles in a growing number of eff orts to improve children’s health as the Depart-

ment of Kinesiology sharpens its focus on the role of physical activity in youth—

a critical segment along the “cells to society” spectrum.

Th eir recent research ranges from how undergraduate mentors can influence 

children’s exercise behavior to possible links between high blood pressure and 

watching too much TV.

Chairperson Deborah Feltz said kinesiology scholars have shifted how they 

study kids’ physical activity to reflect a more holistic, interdisciplinary approach—

as well as to address today’s alarming rate of childhood obesity. Sixteen percent of 

children ages 6 to 19 (or about 9 million) are overweight or obese, according to the 

Centers for Disease Control and Prevention. And that number has tripled since 

1980.

“Kids have become more sedentary. Th ere are not as many physical education 

programs today, or as much time to spend in them,” Feltz said. “So, we ask how 

we can go to where they are and try to do some diff erent things that can make a 

diff erence.”

Th at means considering psychological factors such as motivation and 

confidence, the role of genetics and potential connections between physical activ-

ity and academic achievement.

It requires planning innovative, hands-on interventions with school communi-

ties and, recently, even exploring the advantages of fitness-related video games.

Kinesiology faculty members at MSU are committed to getting more kids 

moving. We jumped on their trail to find out more.

>> N I C O L E  G E A R Y

GETS . . . KIDS IN MOTION

RANGE OF RESEARCH, INTERVENTION PROJECTS 
STRIVE TO IMPROVE CHILDREN’S HEALTH

et’s see your moves!” 
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Getting FIT in Grand Rapids

With work getting underway this fall, one of the newest MSU 

eff orts to promote healthy habits for kids is happening in Grand 

Rapids.

Th e university received a two-year, $1 million grant from 

Blue Cross Blue Shield of Michigan with a hefty challenge: reduce 

obesity among up to 500 children in four elementary schools and 

their surrounding neighborhoods.

Joe Eisenmann and Karin Pfeiff er, both assistant professors 

of kinesiology, are leading the school-based physical activity and 

physical measurement components of the project, call the FIT 

initiative.

Pfeiff er’s job is to infuse 30 minutes of structured physical activ-

ity into each school day (outside of recess) using innovative tools 

such as classroom dance parties and exercise DVDs. She also will 

provide input to develop new community-based after-school pro-

grams, which will help students reach the overall federal guideline of 

60 minutes of exercise each day.

Eisenmann—an expert on obesity-related risk factors in chil-

dren—is training nursing students from Grand Valley State University 

to assess changes in FIT participants by collecting data such as weight, 

blood pressure and acanthosis nigricans (an indicator of diabetes).

Th e College of Human Medicine is coordinating the FIT initia-

tive, while researchers from three other MSU departments, including 

pediatrics, human nutrition and public relations, oversee nutritional and 

promotional aspects of the program. A least a dozen local organizations 

also are involved.

“Successful behavior change needs multiple levels of influence on 

individual behavior,” said Jeff  Connolly, a vice president with Blue Cross 

Blue Shield. “Although there is no clear-cut solution to solving the obesity 

epidemic, a sustainable and comprehensive population-based approach 

for intervention may help address the root causes and curb the increasing 

trend.”

(S)Partners for Heart Health

Last year, Kelly Mattran motivated her fifth-graders to do push-ups during 

commercial breaks and eat diff erent colored vegetables at lunch. She managed 

to help one of them stay active despite a broken leg and, after a year’s worth of 

weekly e-mails, leave all three with a few lasting lifestyle lessons.

She was a (S)Partner, one of more than 30 MSU kinesiology and dietetics 

undergraduates trained to encourage healthy habits through individualized 

mentoring.

“I felt like I was a support group,” said Mattran, who graduated last spring 

after participating in the program’s pilot year. “One year probably isn’t enough 

to make a lifelong change, but I knew I was making an impact because of their 

excitement and commitment to the goal-setting.”

(S)Partners for Heart Health continued in four Michigan elementaries this 

year as an interdisciplinary team of researchers fine-tune elements of what could 

WORKING IN SCHOOLS, COMMUNITIES
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be a sustainable school-based model for preventing cardiovascular risk factors in youth—

and exposing college students to hands-on learning.

Besides helping them track nutrition and exercise goals through a secure Web site, 

(S)Partners interact with children in the two intervention schools during regular physi-

cal education lessons and breakout groups.

MSU medical students conduct all physical testing needed for the project, which is 

led by Joe Carlson, an associate professor in the Department of Radiology and a two-

time graduate of the Department of Kinesiology. Kinesiology professors Deb Feltz, Joe 

Eisenmann and Karin Pfeiff er are co-investigators

“Our ultimate goal is to help prevent premature health problems and decreased 

quality of life,” said Carlson, “and based on our data, there’s a lot that needs to be done. 

About 30 percent of the 182 students we monitored did not meet national pediatric tar-

gets for cholesterol and other blood lipids, while 39 percent are overweight or obese.”

Th at’s nearly a third more than the national average. Baseline data also showed 

about half the students were not achieving national recommendations for physical 

activity and “screen time” spent watching TV or playing video games.

Eisenmann said researchers hope to replicate the program with additional 

schools and universities, which could include a partnership with students and 

faculty at Central Michigan University. Th ey are currently working with school 

districts in Holt, Marshall, Olivet and St. Louis, Mich.

A Model for Middle School Girls?

Motivating middle school girls to get active can be particularly challenging, 

depending on their attitudes and a lack of interesting options.

Th is school year, however, about 35 sixth- and seventh-grade girls in Lansing 

are stepping, learning African dances, power-walking, playing sports and more 

during a daily after-school club devised in part by Karin Pfeiff er.

She is working with College of Education colleague Kimberly Maier, as-

sistant professor of measurement and quantitative methods, and nursing 

professor Lorraine Robbins to test a unique, two-part approach for influencing 

sedentary girls’ behaviors.

Specially trained school nurses encourage participants to choose more 

active lifestyles through a technique called motivational interviewing. Girls 

meet with nurses once a month, either alone or in small groups. Th en the 

after-school program, which incorporates students’ input and a curricu-

lum about healthy habits, provides a place to put those conversations into 

practice.

“A lot of interventions take a group approach to increasing activity, but 

this takes a step back to the individual level,” Pfeiff er said. “It embraces the 

fact that, at this stage, these girls have a lot of individual needs and concerns.

“We’re trying to figure out if this model can be more successful than 

previous environmental approaches.”

Th e researchers will measure change in girls’ activity levels based on 

participant surveys and output from accelerometers—devices used to re-

cord physical motion. Th ey will compare their data, including measures 

of confidence and enjoyment, against a control group of about 35 girls 

that also fails to meet physical activity recommendations.

Th e project is funded by a two-year grant from the National Insti-

tutes of Health.

K I N E S I O L O G Y
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Pfeiffer Studies Issues with Accelerometers

Karin Pfeiff er felt compelled to promote fitness long 

before public concerns about child obesity reached 

critical mass.

She was the kid in the backyard organizing all 

kinds of games, the high school basketball captain 

and the undergrad who played every intramural sport. 

It seemed natural to become a kinesiology scholar 

focused, firmly, on increasing physical activity.

“I just enjoy being physically active. Th at’s some-

thing I want other people to feel.”

Especially young people.

But how do we keep kids moving, and—perhaps 

more importantly—she asks, how do we know those 

movements are making a diff erence?

“If we can’t measure it very well, we have no idea,” 

Pfeiff er said.

Th at’s why she and Stewart Trost of Oregon State 

University have a $1.6 million grant from the National In-

stitutes of Health to test the longitudinal validity of acceler-

ometers—the most widely used tool for collecting objective 

data on physical activity.

Th e small devices, similar to pedometers, have been 

worn on the hips of about 200 5- through 15-year-olds dur-

ing a series of carefully planned research sessions involving 

obstacle courses, runs, resting periods and other activities at 

sites in Michigan and Oregon.

Once completed, Trost and Pfeiff er’s findings on accel-

erometers, based on following the same kids over four years, 

could help hundreds of researchers gauge the success of youth 

interventions more precisely.

“Th e major questions in this fi eld revolve around identify-

ing eff ective interventions for increasing physical activity in 

youth,” said Russell Pate, vice provost for health sci-

ences at University of South Carolina and a consul-

tant on the project. “Th ese studies require measures 

of physical activity that accurately detect change in 

physical activity, but such measures are currently lacking.  

“Th is is a major limitation, and their research will over-

come this.”

Along with checking the accuracy of output from three 

popular accelerometer models, the team is determining 

how well calculations used to interpret data from acceler-

ometers hold up over time, especially as kids grow. 

Th at involves methods for converting the number of ac-

celerations, or “counts” gathered while a child bounds across a 

playground for example, into an amount of expended energy. Cut 

points are then used to describe whether the child achieved moderate 

or vigorous activity levels.

If Pfeiff er and Trost uncover problems with currently available pro-

MEASURING PHYSICAL ACTIVITY

video: karin pfeiffer

Hear her discuss her research on measuring and 

increasing kids’ physical activity, plus why the 

Department of Kinesiology keeps her motivated. 

Check the featured podcasts and videos at 

www.education.msu.edu.
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tocols, the project could also infl uence how the fi eld defi nes activity levels for certain age groups.

Graduate and undergraduate students began assisting Pfeiff er with the third year of data 

collection at IM Sports Circle in November. Each subject participates in four annual sessions, 

which includes two individual visits and two group visits.

Researchers get accurate physical activity measures for each child during the individual 

sessions by having them perform 12 diff erent activities and collecting their expired gases with a 

mask and backpack system—which is the gold standard but too costly and uncomfortable for 

more widespread use in research. Th at data is then compared against information gathered 

with accelerometers during simulated after-school 

programs.

While the devices log children’s accelerations 

around the gym, kinesiology doctoral students 

like Darijan Suton also use direct observation 

to check their accuracy, watching and marking 

kids’ movements on a handheld PDA.

“If we don’t know their flaws and we use 

them to track physical activity, then the data 

we get could be misleading,” said Suton, who 

expects to use accelerometers in his own research on child athletes. “Th is study will tell us 

how much we can actually rely on accelerometers.”

In the meantime, Pfeiff er, who received her Ph.D. in kinesiology from MSU in 2001, 

is already imagining a better way to measure physical activity. She is working with MSU 

associate professor of engineering Subir Biswas to test a “wearable wireless network” of 

accelerometers placed on diff erent parts of the body.

Th ey hope the prototype design could eventually give researchers the one physical 

activity measure single accelerometers haven’t been able to provide.

“We can get frequency, duration and intensity from accelerometers, but they don’t 

tell you what kind of activity the person was doing,” Pfeiff er said. “With this system, 

you can actually train it to recognize patterns.”

Undergrad Assistant Wins Research Award

Undergraduate kinesiology students often experience research 

firsthand. In fact, senior Laura Vielbig earned a First Place 

Award in the 2009 University Undergraduate Research and 

Arts Forum (uuraf) for her presentation in connection with 

the ongoing study of accelerometers led by assistant professor 

of kinesiology Karin Pfeiff er. uuraf is an annual opportunity 

for MSU students to share their research and creative work 

with the university community and compete against peers.

Vielbig’s project looked at whether children were more active during the 

structured or unstructured activity times of a group program. Unlike results 

from previous studies, she found that children were more active during struc-

tured activities such as soccer compared to time periods when they could 

choose what they wanted to do.

“Th is may be attributed to the high level of encouragement we gave 

them during the structured activity,” Vielbig said. “Future implications from 

these results could be to encourage after-school programs to structure their 

activities more often.”

“This will help us capture 
physical activity levels more 
accurately. We’ll have data to 
recommend new calculations 
and cut points.”
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Eisenmann Explores Genetic, Environmental 

Answers Behind Obesity Epidemic

Joe Eisenmann admits he is somewhat pessimistic about 

most major eff orts to decrease childhood obesity in the 

United States.

Researchers often try similar approaches for chang-

ing children’s eating and physical activity habits and end 

up finding little evidence that they are eff ective for large 

numbers of kids.

But why are we failing?

Eisenmann, who directs the Biomarkers and Genet-

ics Laboratory in the Department of Kinesiology, believes 

there are several overlooked risk factors: stress, genetics and 

maternal health issues, to name a few.

His recent study of 140 4- through 9-year-olds found that 

children born to women who were overweight during preg-

nancy are also overweight—even when they achieve recom-

mended physical activity levels. On the other hand, kids born 

to normal-weight women were less likely to show metabolic 

risk factors, even when they weren’t getting adequate physical 

activity.

Eisenmann’s ongoing analysis of national data sets, a four-

year U.S. Department of Agriculture–funded project with col-

leagues from Iowa State University, has also shown, for example, 

that maternal stress levels may aff ect children’s weight gain even 

more than family access to sufficient meals.

He is attempting to identify particular genes that could trigger 

obesity in kids, and the MSU Ph.D. graduate has even used wheel-

running data from selectively bred juvenile mice to address issues 

associated with the metabolic syndrome and childhood obesity—a 

novel technique in 

the field of pediatric 

exercise medicine.

Th ere are solutions 

for today’s obesity epi-

demic, he says, that can 

be uncovered through 

a more collective and 

open-minded research 

approach.

“Th is is a very com-

plex issue we are dealing 

with . . . it’s not the indi-

vidual associations, it’s the 

combined interaction of risk factors that we need to further tease out,” 

said Eisenmann, explaining that should involve exploring both genetic 

and environmental risk factors from the time before conception all the 

way through adolescence.

“Until you get everyone on the same page, (the obesity trend) is 

going to be difficult to change.”

RESEARCHING OTHER  RISK FACTORS

“We’ve known from previous 
studies that sedentary behaviors 
are linked to obesity, and that 
obesity is linked to high blood 
pressure, but this is the first 
time that we’ve linked those 
behaviors directly to elevated 
blood pressure.”an authority on youth sports

The Department of Kinesiology is also home to the Institute for the Study of Youth 

Sports, a respected leader in coaching education and youth sports research for more 

than 30 years. Directed by Professor Dan Gould, ISYS helps maximize the benefits of 

sport and participation by disseminating findings on key issues to parents, coaches 

and leaders. Visit www.youthsports.msu.edu for more information.
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K I N E S I O L O G Y

Kids’ TV Time Linked to High Blood Pressure >> Jason Cody

Sedentary behaviors such as TV viewing and “screen time” involving computers 

and video games are linked with elevated blood pressure in children regardless 

of whether they are overweight or obese, according to research published in 

Archives of Pediatrics & Adolescent Medicine.

 Th e findings suggest the trend in America of increased media exposure for 

children may be having a much more dire eff ect than previously thought, ac-

cording to co-author Joe Eisenmann, an MSU assistant professor of kinesiology.

 “Th e cardiovascular disease risk factors suggest that risks may be imme-

diate and not just indicative of potential future problems,” Eisenmann said. 

“We’ve known from previous studies that sedentary behaviors are linked to 

obesity, and that obesity is linked to high blood pressure, but this is the first 

time that we’ve linked those behaviors directly to elevated blood pressure.”

 Eisenmann worked with Iowa State University colleagues David Marti-

nez-Gomez and Greg Welk to analyze data on 57 boys and 54 girls ages 3 to 

8. Sedentary behavior was determined by an accelerometer worn over the 

right hip and by parental reports stating the average time children spent 

watching TV, playing video games, painting, sitting or taking part in other 

sedentary activities each day for seven days. Th e children’s height, weight, 

fat mass and blood pressure were measured.

 Eisenmann and his colleagues found that overall sedentary activity 

was not significantly related to higher blood pressure, but TV viewing and 

screen time were linked to elevated levels.

 “It appears other factors, which occur during excessive screen time, 

should also be considered in the context of sedentary behavior and 

elevated blood pressure development in children,” Eisenmann said. “TV 

viewing often comes with unhealthy snacking behavior and also can lead 

to stress responses that disrupt sleep.”

 To combat the problem, Eisenmann stresses parents and children 

need to adhere to limits set by the American Academy of Pediatrics of 

no more than two hours of TV watching per day. Also, that needs to be 

combined with at least 60 minutes of physical activity a day.
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exploring 'exergames'

The growth of video games geared to encourage human 
body movements hasn't gone unnoticed by kinesiology 
faculty members at MSU. Department Chairperson Deborah 
Feltz, Joe Eisenmann and Karin Pfeiffer helped launch 
two related research projects funded by the Robert Wood 
Johnson Foundation this fall.

One of them, led by Feltz, will use the Playstation 2 
game "Eye Toy: Kinetic" to explore the potential of group 
dynamics to motivate people to play health games and, 
therefore, increase the amount and intensity of exercise 
they get. Eisenmann is a co-investigator. 

Pfeiffer is working with professors from the Depart-
ment of Telecommunications, Information Studies and Media 
to develop and test a new game model that repurposes 
equipment from the Nintendo Wii system and the game 
Dance Dance Revolution.

|
 robert wood johnson foundation, 
 health games research program
 www.healthgamesresearch.org
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Leadership.

Coherence.

 Community.

Two years ago, teachers at Roosevelt Elementary 

School often kept their classroom doors closed.

Th ey had four principals in as many years and what 

seemed like an insurmountable slate of low test scores.

Th en, facing the most serious sanctions under No Child 

Left Behind, Roosevelt was referred by the state Depart-

ment of Education to the Michigan Principals Fellowship 

and Coaches Institute—a unique professional develop-

ment model off ered through Michigan State University.

Th e staff  started focusing on small, content-specific 

instructional changes.

Strong school leadership emerged.

And, teachers attest, doors re-opened . . .

MSU HELPS MICHIGAN 
SCHOOLS BUILD CAPACITY 
FOR SCHOOL IMPROVEMENT

>> N I C O L E  G E A R Y
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“I can honestly say this is the first 

time that I am really proud to be a 

teacher,” says Renee Petersen, who has 

been teaching special education at the 

Muskegon Heights elementary for 13 

years. “I feel like things are finally mov-

ing in the right direction, and we really 

did have a long way to go.”

While participating in the fellow-

ship program, Roosevelt’s meap results 

rebounded in both reading and math, 

with an especially impressive jump from 

50 to 80 percent of students proficient at 

the third grade level.

Th e school also made adequate 

yearly progress (AYP) enough times to 

be relieved of federal scrutiny. But staff  

members say their most lasting accom-

plishments actually occurred behind the 

scenes.

Now in its third year, the Michigan 

Principals Fellowship is designed to 

foster systematic school improvement 

by teaching principals (and their staff s) 

to focus on the “instructional core”—or 

what really happens between teachers 

and students when they are studying 

specific content.

To do that, leaders must learn how 

to establish coherent strategies across all 

classrooms and grade levels and, just as 

importantly, empower teachers to unify 

and take action as a team.

All Title I schools in Michigan who 

fail to make AYP for four consecutive 

years are required to complete the ongo-

ing, interactive training sessions led by 

staff  and faculty from the MSU College 

of Education. More than 880 educators 

from nearly 150 schools have partici-

pated so far.

“We are giving schools a framework 

(see graphic) on which to improve,” 

said Barbara Markle, assistant dean for 

k–12 outreach programs. “It is deeply 

research-based and, therefore, it is not a 

quick fix.

“It’s about building capacity for 

school leadership.”

Markle’s office also helps Michi-

gan—through the state’s intermedi-

ate school districts—train leadership 

coaches assigned to all schools in the 

“Corrective Action” stage under nclb. 

Th ese coaches, who are mostly retired 

school administrators, provide on-site 

support for 100 days of the school year 

and serve as mentors to principals par-

ticipating in the fellowship.

Former principal Carmen Hannah 

played an invaluable role at Roosevelt 

by cultivating a productive coaching 

relationship with Principal Jaronique 

Benjamin.

Together, MSU outreach programs 

provide the greatest amount of direct 

contact with Michigan schools that are 

struggling to improve academic achieve-

ment through the Statewide System of 

Support.

And the work isn’t limited to schools 

missing AYP. College of Education fac-

ulty members have applied their evolv-

ing knowledge on school transformation 

S C H O O L  I M P R O V E M E N T
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important principles of the instructional core: (1) Increases in student learning occur only as a consequence of 

improvements in the level of content, teachers’ knowledge and skill, and student engagement. (2) If you change 

any single element of the instructional core, you have to change the other two.

(From Instructional Rounds in Education by Elizabeth A. City, Richard F. Elmore, Sarah E. Fiarman and Lee Teitel, 2009, Harvard Education Press: Cambridge, Mass.)

. . . it’s not a quick fi x. It’s about building 
capacity for school leadership.” >> Barbara Markle

Leadership for Coherence: A Systems Perspective
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in a growing number of educational 

settings across the state and nation.

MSU graduate students learn about 

the same framework and principles in 

the k–12 administration master’s degree 

program.

“With coherence and leadership, I 

think you can get anywhere,” Petersen 

said. “Th is program pushed us to an-

other level.”

Encouraging a New Dynamic

As in most states, the Michigan Depart-

ment of Education has shouldered new 

responsibilities for school reform since 

the passage of No Child Left Behind. 

State staffing cuts, however, have forced 

the agency to find key partners who 

can help provide professional services 

to schools identified for improvement 

under the law.

Donald Peurach, assistant profes-

sor of education administration, said 

the land-grant mission and high-caliber 

education expertise at MSU make the 

university a good match to support that 

work in Michigan, which has largely 

chosen a “do-it-yourself” strategy for 

turning around troubled schools.

maisa, or the Michigan Association 

of Intermediate School Administrators, 

collaborates with various contractors to 

oversee the components of the State-

wide System of Support, which includes 

school improvement audits and visits 

from teams of ‘process mentors.’

MSU receives about $2.3 million in 

federal Title I grants to provide the Prin-

cipals Fellowship and Coaches Institute 

—both created to empower school-level 

leaders.

Th e program’s design was initially 

led by director Tom Buff ett (who left 

the position this fall) with assistance 

from MSU professors, consultants and 

educational leaders with expertise in 

improving chronically underperforming 

schools.

“We are trying to develop capacity 

in schools to design their way out of 

problems,” said Peurach, comparing the 

approach to external package reforms, 

or “buy” options. “Th at requires an im-

portant step . . . developing their knowl-

edge of what high-quality instructional 

practice looks like.”

And that’s where research comes in. 

Th e fellowship draws on cutting-edge 

scholarship from professors at MSU and 

across the country including Harvard 

University’s Richard F. Elmore, who 

was on the MSU College of Education 

faculty in the 1980s.

Principals, who attend summer insti-

tutes and one-day conferences through-

out the school year, learn about a theory 

of action for improvement from which 

they can frame changes in their school.

With a small group of teachers, or 

team members, they are encouraged to 

align all decisions about curriculum and 

instruction in ways that support very 

specific goals, whether that involves 

fixing kids’ writing mistakes or improv-

ing formative assessment. Research has 

shown there is often greater variation in 

classroom practices within one school 

than among all schools in a district.

“Schools, especially in urban areas, 

get many opportunities to bring in new 

programs and they can get overwhelmed 

with reform,” Markle said. “We really ask 

people to list their initiatives and then 

focus on what has the most leverage for 

improving student achievement.”

Instructional coherence comes from 

having a strong professional community, 

and vice versa.

So, with regular support from their 

coaches, principals try out strategies to 

get staff  members talking to one another, 

building relationships and examining stu-

dent issues together. Just as the fellowship 

pushes teachers to leave their districts 

and learn new perspectives in campus 

conference rooms, it also encourages 

them to visit fellow teachers’ classrooms 

and observe colleagues in action.

“It gives them language, process and 

practices to talk with each other in a dif-

ferent way than they ever have before,” 

said Susan Printy, associate professor of 

 “We are trying to develop capacity in schools 
to design their way out of problems.” >> Donald Peurach

Jaronique Benjamin, principal of Roosevelt Elementary School in Muskegon Heights, Mich., spoke about 

her staff  and their improvement strategies at a summer session of the Michigan Principals Fellowship.
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educational administration. “We’re try-

ing to encourage a new cultural dynamic 

in the schools.”

Success and Perseverance

Buena Vista High School still hasn’t 

made AYP. Students there struggle to 

achieve graduation rates and proficiency 

levels expected under nclb.

But, Principal Rita Cheek says, the 

environment—the feeling in the build-

ing—has changed dramatically. Student 

suspensions are down and attendance 

is up.

“Th e Principals Fellowship provided 

a basis for me to share how we would 

work together,” said Cheek, an MSU 

College of Education graduate who 

started her third year in the position this 

fall. She has been working with leader-

ship coach Pete Ingvarsson all along.

“It had to start with building a 

climate of trust and fixing the morale of 

staff  and students. We can have honest 

dialogue now.”

And she says that will help the staff , 

even in a large high school, focus more 

on the instructional core.

“Principals can receive all kinds 

of professional development, but very 

rarely do they have something that fo-

cuses so intently on what happens in the 

classroom and how they can change the 

building’s culture,” said MaryAlice Gal-

loway, director of the Office of Educa-

tion Improvement and Innovation in the 

Michigan Department of Education.

“(MSU has) provided a complete 

program that we are really proud of 

because we can see that it’s actually 

making a diff erence.”

Roosevelt Elementary School is 

among more than 40 percent, or 16 out 

of the 39 schools participating in the 

second year of the fellowship that made 

AYP for two consecutive years and will 

no longer be required to attend the 

program.

S C H O O L  I M P R O V E M E N T

about the programs

Principals Fellowship
who: Principals and team members (teachers) from all Michigan Title I schools 

that fail to make AYP for four consecutive years (for academic reasons only).

what: An interactive and coherent series of professional development activities 

intended to increase capacity for principal and teacher learning and ultimately 

improving student achievement.

Coaches Institute
who: Former principals and superintendents who are hired by the intermediate 

school districts and assigned as leadership coaches to all Michigan schools in the 

“Corrective Action” stage under NCLB.

what: Training sessions intended to prepare a cadre of educators skilled in 

facilitating professional learning and providing on-site support to principals.

“We’re trying to encourage a new cultural 
dynamic in the schools.” >> Susan Printy

Participants from schools that break 

free of the sanctions often say they 

would like to keep coming if they could, 

and most worry about the threat of staff  

turnover in today’s shaky budget times. 

Achieving success in the program is 

largely dependent on keeping the same 

principal for more than one year.

However, the potential limitations 

of the program—including the loom-

ing reauthorization of No Child Left 

Behind—haven’t stopped the Office of 

k–12 Outreach from sharing the best 

known practices for improving student 

achievement with the schools that need 

them most.

Diane Jackson, who succeeded Buf-

fett as director of the Michigan Princi-

pals Fellowship and Coaches Institute 

this fall, has deep expertise in support-

ing students as a national consultant for 

Th e Efficacy Institute in Waltham, Mass. 

and has served as the efficacy coordina-

tor for Detroit Public Schools.

She and her team are ready to tackle 

the unique issues facing a new cohort 

of 21 principals leading high schools 

recently designated under Title I.

Th ey have received a grant extension 

from the state education department to 

continue operating the programs for at 

least another year.

“It’s what makes us distinctly MSU,” 

Printy said. “We are really dedicated to 

the people of this state. We want schools 

to be good places for kids to learn and 

for adults to work.”

Rita Cheek, principal of Buena Vista High School in Saginaw, Mich., listens during a summer session 

of the Michigan Principals Fellowship with her leadership coach, Pete Ingvarsson, close by.
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America’s increasing reliance on 

standardized testing as a yardstick for 

educational success is a flawed policy 

that threatens to undermine the nation’s 

strengths of creativity and innovation, 

according to a provocative new book 

from University Distinguished Professor 

Yong Zhao.

By grading student success on 

government-set standards in a limited 

number of subjects such as math, read-

ing and science, Zhao argues the United 

States is eager to 

“throw away” one of its 

global advantages—an 

education that respects 

individual talents and 

does not dictate what 

students learn or how teachers teach.

Th e book, published this fall by 

ASCD, is called Catching Up or Leading 

the Way: American Education in the Age 

of Globalization. He acknowledges his 

thesis is “diametrically opposed to the 

more popular view of what American 

education should be like in the 21st 

century.”

“Right now we seem to be stuck with 

the idea of standards as the panacea to 

fix all of America’s education problems,” 

said Zhao, a professor of educational 

technology and educational psychology. 

“I don’t deny that the U.S. education 

system has problems, but I don’t feel the 

problems can be solved by stan-

dards and high-stakes testing. 

Rather, standards and high-stakes 

testing run the risk of ruining the 

advantages and great tradition of 

the system.”

Ironically, Zhao set out to 

write a book about the “repeated 

failures” of testing and standard-

ization in his native China. But 

while Chinese officials are trying 

to “undo the damages” of that 

system, the Obama administra-

tion seems inclined to continue the 

limited standards-focused policy estab-

lished by George W. Bush’s No Child 

Left Behind Act, Zhao said.

“I realized that what China wants is 

what America is eager to throw away,” he 

writes in the book’s preface.

Zhao has secured millions of dollars 

in grant funding from U.S. and Chinese 

organizations to study and implement 

educational technology and reform. He 

travels frequently around the United 

States to speak to educational groups 

about the need for diverse, globally 

focused education. But while most edu-

cators agree with him about the need for 

change, Zhao said they often complain 

they’re stuck “teaching to the test” to 

meet state-mandated requirements in 

select subjects.

Zhao has seen the eff ects of national 

standards firsthand. Five years ago he 

pulled his son out of the 10th grade at 

a mid-Michigan public school and sent 

him to a New Jersey boarding school 

after the youngster failed to post a top 

writing score on a standardized test and 

dwelled over how to do better.

“My heart sank as he was explain-

ing to me how he would improve,” Zhao 

writes of his son, who graduated from 

the boarding school and is now attend-

ing the University of Chicago. “Th e 

essence of his strategy was to stop being 

creative and imaginative.”

Zhao believes the federal govern-

ment should stop endorsing standard-

ized testing and instead reward schools 

for off ering a diverse set of opportuni-

ties—from art to auto shop. He said 

accountability should be “input-based” 

more information

■ read more: Zhao, Y. (2009) Catching Up or Leading 

the Way: American Education in the Age of Globalization. 
Alexandria, VA: ASCD. Visit www.ascd.org/books.

■ watch the video: Listen as Yong Zhao discusses his views 

on standardization in U.S. schools, the topic of his new book. 

Find it under Podcasts/Videos on www.education.msu.edu.

“Right now we seem to be stuck with the 
idea of standards as the panacea to fix 

all of America’s education problems.”

N E W  B O O K :

Standardization Hurts 
U.S. Education

YONG ZHAO CALLS FOR U.S. TO KEEP DIVERSE, GLOBAL LEARNING OPPORTUNITIES
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N E W S M A K E R S

The United States must define more 

rigorous and uniform academic stan-

dards in order to compete internation-

ally and provide equal opportunities to 

students, according to a recent paper by 

College of Education professors William 

Schmidt, Sharif Shakrani and Richard 

Houang.

Th e authors of International Les-

sons about National Standards, which 

was commissioned by the Th omas B. 

Fordham Institute, examined the edu-

cational systems and histories 

of 10 countries that have or are 

in the process of developing 

national standards.

From that analysis, they 

argue the U.S. federal govern-

ment should encourage and provide 

resources for the standards-setting 

process while an independent organiza-

tion oversees the actual development of 

national standards and assessments—

with input from scholars, educators and 

professionals representing each content 

area. States would choose whether to 

adopt the standards, starting only with 

English, mathematics and science.

“Th e consequence of not adopting 

standards is a lower quality education 

from an international point of view and 

disparities that leave children behind 

within our own country,” Schmidt said. 

“It does not require losing local control; 

it only means that for these important 

content areas, there is a common expec-

tation for all.”

Th e full Fordham Institute report 

was released not long after the Council 

of Chief State School Officers and the 

National Governors Association initi-

ated a state-led eff ort to develop com-

mon k–12 academic standards in math 

and language arts. At least 49 states and 

territories including Michigan signed on 

as of last spring, with work expected to 

be completed by December 2009.

Schmidt was selected to serve on the 

mathematics Feedback Group created to 

provide expert guidance as the stan-

dards are developed by a separate Work 

Group. Similar groups exist for English-

language arts. He was also named to 

a 25-member Validation Committee 

charged with reviewing initial standards 

for college- and career-readiness.

Representatives of Achieve, Inc., a partner in the 

Common Core State Standards Initiative, also vis-

ited campus on July 13 to discuss national reform ef-

forts at the high school level with about 25 Michigan 

school administrators and MSU education faculty 

members. Th e special meeting was arranged by the 

Education Policy Center.

| thomas b. fordham institute
www.edexcellence.net

| common core state standards initiative
www.corestandards.org

rather than “output-based,” with 

schools being graded on whether 

they provide safe and clean facili-

ties and a learning environment that 

provides global learning opportuni-

ties.

“I would measure what the 

schools off er rather than what the 

schools produce in terms of students, 

because students’ learning outcomes 

are aff ected by so many factors,” he 

said.

“Most importantly, we need 

to instill confidence—restore 

confidence—in our teachers and in 

our schools, because right now the 

accountability rhetoric in essence 

is telling us we don’t trust our 

educators—that they are not good 

enough, they are lazy, and that’s not 

the case.” >> Andy Henion

ASCD provided a copy of Catching Up or 

Leading the Way: American Education in the 

Age of Globalization to all Premium, Select and 

Institutional Plus Members in good standing.

“Unless we have common standards, our children 
will not be able to compete well internationally and, 
within the U.S., some children will be left behind.”

R E P O R T :

Nation Needs Common 
Academic Standards

SCHMIDT, CO-AUTHORS ARGUE FOR CONSISTENT EXPECTATIONS IN CORE AREAS

Yong Zhao (left) and William Schmidt (far right) recently debated the role that national standards can play in 

school reform while Sharif Shakrani moderated. A video from the event is posted under Podcasts/Videos on www.

education.msu.edu.
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A
t the center of our mod-

ern technological society 

lies an unacknowledged 

paradox. Although the 

United States is increas-

 ingly defined by and de-

pendent on technology, and is creating 

and using new technology at a breath-

taking pace, its citizens are not equipped 

to make well-considered decisions or to 

think critically about technology. As a 

society, we are not even fully aware of or 

conversant with the technologies we use 

everyday. In short, most of us are not 

“technologically literate.”1

Technology has become so user 

friendly we hardly understand how or 

why it works or the implications of its 

use. We drive high-tech cars but know 

little more than how to operate the 

steering wheel, gas and break pedals. We 

fill shopping carts with highly processed 

food but are largely ignorant of their 

content, or how they are developed, 

grown, processed, packaged and deliv-

ered. We click on a mechanical mouse 

and transmit data over thousands of 

miles without understanding how it is 

possible or who might have access to the 

information.

Available evidence shows that most 

adults have a limited understanding of 

the essential characteristics of technol-

ogy, how it influences society and how 

society influences its development. Until 

recently, neither our educational system 

nor our policymakers have recognized 

the importance of technological literacy.

THE CASE FOR TECHNOL 

>> SHARIF SHAKRANI, CO-DIRECTOR, 

EDUCATION POLICY CENTER

Th us the paradox: Even as technol-

ogy has become increasingly important 

in our lives, it has receded from view. 

We are poorly equipped to recognize, let 

alone ponder or address, the challenges 

technology poses or the problems it 

could solve. Although our use of tech-

nology is increasing at a fast pace, there 

is no sign of a corresponding improve-

ment in our ability to deal with issues 

relating to technology.

To take full advantage of the 

benefits and to recognize, address 

or even avoid some of the pitfalls 

of technology use, we must become 

better managers of technological 

innovations. We must become more 

technologically literate.2

The Technologically Literate Person

A technologically literate person recog-

nizes that technology shapes society and 

has done so throughout history. In fact, 

many historical eras are identified by 

their dominant technological innova-

tions—the Stone Age, Bronze Age, Iron 

Age, Industrial Age and Information 

Age. Technology-driven change has 

been particularly evident in the 20th 

century. Automobiles have created a 

more mobile, spread-out society, aircraft 

and improved communication have 

led to a “smaller” world and eventual 

globalization, and improved sanitation, 

agriculture and medicine have extended 

life expectancy. A technologically 

literate person recognizes the role of 

technology in these changes and accepts 

the reality that the future will be diff er-

ent from the present largely because of 

technologies now coming into existence, 

from Internet-based activities to genetic 

engineering.

Th e technologically literate person 

must also recognize that society 

shapes technology as much as technol-

ogy shapes society. Th ere is nothing 

inevitable about the changes influenced 

by technology—they are the results of 

human decisions and not of impersonal 

historical forces. New technologies 

must meet the needs of consumers, 

business people, environmentalists 

and governments. A huge gas-guzzling 

SUV that consumers no longer buy 

might just as well never have been 

built. A genetically engineered crop 

that is banned by the government is of 

no value to society. Many factors shape 

technology, and technologically literate 

persons acting alone or in groups de-

termine the direction of technological 

development.3

Technologically literate people are 

problem-solvers who consider tech-

nological issues from diff erent points 

of view and relate them to a variety of 

contexts. Th ey understand technological 

impacts and consequences, acknowledg-

ing that solutions often involve trade-

off s and accepting less of one quality in 

order to gain more of another. Th ey ap-

preciate the interrelationships between 

technology and individuals, society and 

environment.

What Is Technology?

In its broadest sense, technology is the 

process by which humans modify nature 

to meet their needs and wants. How-

ever, most people think of technology 

only in terms of its artifacts: comput-

ers and software, aircraft, pesticides, 

water-treatment plants and microwave 

ovens, to name a few. But technology 

is more than its tangible parts. Equally 

important aspects of technology are the 

knowledge and processes necessary to 

create and operate those products, such 

as engineering know-how and design, 
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manufacturing expertise, various techni-

cal skills and the design, manufacture, 

operation and repair of technological 

artifacts.

What Is Technological Literacy?

Technological literacy encompasses 

three interdependent dimensions—

knowledge, ways of thinking and acting, 

and capabilities. Like literacy in reading, 

mathematics, science or history, the goal 

of technological literacy is to provide 

people with the tools to participate 

intelligently and thoughtfully in the 

world around them. Th e kinds of things 

a technologically literate person must 

know can vary from society to society 

and from era to era.

Individuals and the country as a 

whole would benefit greatly from a 

higher level of technological literacy. 

For one thing, people at all levels of soci-

ety would be better prepared to make 

well-informed decisions on matters that 

aff ect, or are aff ected by, technology. For 

example, consumers must routinely de-

cide whether to use particular products 

and, if so, how to use them. Technologi-

cally literate consumers would be able to 

make more critical assessments of tech-

nologies and, therefore, more informed 

decisions.

The Computer and Technological 
Literacy

Over the past 20 years, the computer 

has brought about the most profound 

changes in communication, and the 

exchange, storage, retrieval and dissem-

ination of information. Th e eff ects of 

the computer on the workplace, global 

economic markets and education are 

incalculable. Not only have our ways of 

OGICAL LITERACY

.

research & advocacy: shakrani plays role in national process

I have been a strong supporter of making technological literacy 

an integral part of education in our schools. More specifically, 

over the past six years I have advocated the need to evaluate the 

knowledge, skills and attitudes of our students toward technology.

In 2004, I participated in the development of a national 

Gallup Poll to shed light on Americans’ conceptual and practical 

understanding of technology as well as their attitudes and opinions 

about technology and its pervasive use in society. The poll’s findings 

indicated there is a consensus that technological literacy is an 

important goal for people at all levels and that schools should 

include the study of technology in the curriculum.

Also in 2004, I was appointed by the National Academy 

of Engineering and the National Research Council (NRC) to a 

16-person international study panel to examine the status of 

technological literacy in our schools and the prospect of assessing 

it. The panel spent two years defining aspects of technology and 

technological literacy and making a strong case for raising the level 

of technological literacy in our schools. The panel concluded that, 

until technological literacy is assessed in a rigorous, systematic way, 

it is not likely to be considered a priority by policymakers, educators 

or the average citizen. In July 2006, the NRC published our panel’s 

findings and recommendations in a report, Tech tally: Approaches 

to assessing technological literacy.

Between 2006 and 2008, I worked with congressional staff , 

state educational agencies and national associations on advancing 

the cause of technological literate students who will become 

informed and productive adults in tomorrow’s technologically-

based society and workplace. In 2008, at the request of the National 

Assessment Governing Board, I prepared an issue paper on a 

technological literacy assessment to serve as a springboard to 

guide the development of the first-ever national assessment in that 

subject, which will be administered in 2012.

Presently, I am a member of a national planning committee 

that is defining the assessment framework for technological 

literacy. This framework will articulate what students should know 

and be able to do in technology and will form the basis for the 

development of assessment instruments at grades 4, 8 or 12. I 

strongly believe that the study of technology should be accepted as 

not just a useful adjunct to other courses in our schools, but as a 

crucial component of a complete modern education for all.

characteristics of a technologically literate person

Knowledge
■ Recognizes the pervasiveness of technology in everyday life
■ Knows some of the ways technology shapes human history and people shape technology
■ Knows that all technologies entail risk, some that can be anticipated and some that cannot
■ Appreciates that the development and use of technology involve trade-off s and a balance of costs and benefits
■ Understands that technology reflects the values and culture of society

Ways of Thinking and Acting
■ Asks pertinent questions, of self and others, regarding the benefits and risks of technologies
■ Seeks information about new technologies
■ Participates, when appropriate, in decisions about the development and use of technology

Capabilities
■ Has a range of hands-on skills, such as using a computer for word processing and surfing the Internet and operating a variety of home 

and office appliances
■ Can identify and fix simple mechanical or technological problems at home or at work
■ Can apply basic mathematical concepts related to probability, scale and estimation to make informed judgments about technological risks 

and benefits

source: National Research Council (NRC). (2002). Technically speaking: Why all Americans need to know more about technology. Washington, D.C.: National Academy Press.
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doing business changed, but everyday 

social relations are becoming more 

electronically mediated and undergo-

ing profound changes. Th e changes 

have been so rapid that the rate of 

technological innovations continually 

outpaces the rate of research output 

on the social, cultural and educational 

consequences of electronic and global 

communication systems.

For example, in our field of educa-

tion, technological innovations will 

create learning opportunities that 

challenge traditional schools and col-

leges. Th ese new technologically-driven 

learning strategies will enable people 

of all ages from all around the world 

to pursue learning on their own terms. 

People will be able to pursue education 

outside traditional schools or colleges 

in homes, libraries, Internet cafes and 

the workplace, where they can decide 

what, when and how they want to learn. 

Educational leaders and policymakers 

must grasp these changes in a deep way 

and start planning for the implications 

they are bound to have on the existing 

system of teaching and learning.4

major assessment areas & practices of technological literacy 
to be assessed by naep

Technical Literacy Framework for the 2012 NAEP, NAGB, 2009.

Assessing Technological Literacy

Because of the pervasiveness of technol-

ogy, an understanding of what technol-

ogy is, how it works, how it is created, 

how it shapes society and how humans 

and society influence technological 

development is critical to informed citi-

zenship. Technological choices influence 

our health and economic well-being, the 

types of jobs and recreational oppor-

tunities available—even our means of 

self-expression. How well citizens are 

prepared to make those choices depends 

in the larger part on their level of tech-

nological literacy.5

Starting about 15 years ago, inter-

national and national organizations 

such as the International Technology 

Education Association (itea), the 

International Society for Technology 

in Education (iste), the National Sci-

ence Foundation (nsf), the National 

Academy of Engineering (nae) and the 

American Association for the Advance-

ment of Science (aaas) started calling 

on Americans to become savvier about 

technology. A case for technological 

literacy has also been spelled out in 

the National Research Council report, 

Technically speaking: Why all Americans 

need to know more about technology, 

which details the need for knowledge, 

understanding and capabilities related to 

technology among k–12 students.6

No one really knows the level of 

technological literacy among people 

in this country—or, for that matter, in 

other countries. Although many con-

cerns have been raised that American 

students or adults are not as techno-

logically literate as they should be, 

these statements are based on general 

impressions with little hard data to back 

them up.7 In 2008, U.S. Congress, at the 

request of education and business lead-

ers, decided that the starting point for 

“Technology has become so user friendly we hardly understand 
how or why it works or the implications of its use.”
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improving technological literacy in the 

United States must be to assess the cur-

rent level of technological knowledge, 

understanding and capabilities among 

our students and how technological 

literacy varies among diff erent popula-

tions of students.

Th e role of science and technology 

education for future generations is im-

portant for the future economic and so-

cial well-being of the nation. Educators 

must find new methods and approaches 

to make scientific and technological 

literacy a part of the education of all 

students so they can be better prepared 

to participate eff ectively in the chang-

ing workplace of the future.8 Yet today 

technological literacy is not part of the 

educational practices and policies of 

most elementary and secondary schools 

in America. Researchers and educators 

argue that present practices could leave 

our next generation ill-prepared for the 

technology-based workplace. Th is could 

happen if educational practices focus 

too heavily on the knowledge and skills 

our parents needed in the past rather 

than on the skills our children will need 

in the future. While it is still essential to 

ensure that their students are competent 

in the basic skill areas of mathematics 

and reading, it is equally important to 

ensure that these students are also ready 

to meet the demands of an increasingly 

technological and information-based 

society and workplace.9

So, at the request of Congress, the 

U.S. Department of Education funded a 

project to develop the content frame-

work and test specifications for the first-

ever technological literacy assessment 

at the k–12 level. In 2009, a national 

committee of experts from across the 

nation worked on defining what stu-

dents should know and be able to do in 

order to be technologically literate. In 

2010 and 2011, these statements will be 

translated into appropriate grade-level 

assessments. In the spring of 2012, the 

National Assessment of Educational 

Progress (naep), which generates the 

biennial Nation’s Report Card in math-

ematics, science, reading and writing, is 

planning to administer an assessment 

of technological literacy. Th is would 

be the first time in the 40-year history 

of naep that technological literacy is 

tested. It will be delivered entirely via 

computer, which off ers the potential to 

use assessment approaches not possible 

with traditional paper-and-pencil tests, 

such as audio, video and simulation to 

measure problem-solving and critical 

thinking skills (see figure).

Th e goal of naep in assessing tech-

nological literacy in grades 4, 8 and 12 

is to provide policymakers, educators 

and the public with reliable and accurate 

baseline information about the level of 

technological literacy our students have 

achieved. Th e assessment results should 

provide a rich and accurate measure of 

the technological literacy that students 

need both for their schooling and for 

their future.

Preparing the Next Generation

It is essential that our students be 

technologically literate. Th e case for 

technological literacy must be made 

consistently in light of the pace of tech-

nological developments. As Americans 

gradually become more sophisticated 

with regard to technological issues, 

they will be more willing to support 

measures in the schools and in the 

informal educational arena to raise the 

level of technological literacy of the next 

generation.

In all its forms—computers, commu-

nications, energy, agriculture, medicine 

and transportation—technology aff ects 

everything we hear, see, touch and use. 

Using the technological literacy assess-

ment results as a guide, we will discover 

how well our students are learning to 

understand and use these immensely 

powerful tools in the future.
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examples of standards for technological literacy

■ Students will use computer applications to gather information and to solve 

problems.
■ Students will develop an understanding of the cultural, social, economic and 

political eff ects of technology.
■ Students will develop an understanding of the influence of technology on 

history.
■ Students will develop an understanding of the nature and impact of 

technology on the individual, society and the environment.
■ Student will identify capabilities and limitations of contemporary and 

emerging technology resources and assess their potential to meet personal, 

lifelong learning and workplace needs.

source: International Technology Education Association, 2002
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Zimmer Shares Powerful New Re-
search on Charter Schools

CAPiTALiZiNG ON CONFLiCT
ROSETH EXPLORES NEW PERSPECTIVES ON SOCIAL DEVELOPMENT IN SCHOOLS

Say you’re 4 years old, ready to play a “trading game” beside 

another child you don’t know.

An adult starts by giving both of you a piece of paper called a 

“token.”

She says, “If you give me your paper token, then I will you give 

this,” and places a fun-looking football sticker in front of you.

Cool, you think.

But wait. Th e other kid received more stickers than you did . . .

Will you accept the adult’s off er and—just as importantly—how 

do you feel about it?>> N I C O L E  G E A R Y
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Assistant professor of educational 

psychology Cary Roseth set out to 

explore the foundations of fairness by 

observing how more than 150 children, 

ages 3 through 8, reacted in scenarios 

like this last school year.

Developmental theory suggests that 

fairness, or how much we care about 

other people’s experiences in relation to 

our own, is a social concept that young 

children don’t really grasp until 5 or 6 

years old. Or is it?

Roseth’s experiment showed that 3- 

and 4-year-olds also report “feeling sad” 

when they were off ered fewer stickers 

than another child, even as they were 

still willing to trade their token for the 

sticker.

In contrast, the 7- to 8-year-olds 

refused to trade—much as most adults 

would if they were off ered the same job 

as someone else for half the pay.

“Historically, young children were 

thought to be mostly selfish, either un-

aware or uninterested in other people’s 

experiences,” he said. “More recent 

work suggests the opposite—that young 

children are especially sensitive to social 

experience.

“For fairness, the developmental 

question is how children move from 

‘feeling sad’ to caring enough about 

fairness to sacrifice personal gain? How 

does fairness become something so 

important that it guides how we think, 

feel and behave towards others?”

It’s the kind of question that keeps 

Roseth focused on peer conflicts in early 

childhood, searching for knowledge that 

may help parents and educators capital-

ize on the sometimes unpleasant but 

potentially important social experiences.

He argues many of the “negative” 

behaviors we try to help kids avoid, 

such as not sharing, being aggressive 

or leaving peers out, are inevitable 

situations that may actually help kids 

develop important social (and academic) 

competencies.

“We can’t assume they are all bad,” 

Roseth said. “In fact, they may represent 

the very experiences children need to 

develop fairness, cooperation and con-

structive conflict resolution.”

Th erefore, his research raises some 

startling and even counterintuitive 

implications for how schools should—or 

shouldn’t—intervene when young chil-

dren don’t get along.

The Call to Question Nature, Nurture

Roseth, who joined the MSU College 

of Education faculty in 2007, began his 

career in educational psychology by way 

of a private boarding school in Meriden, 

N.H.

He planned to spend just a year 

there after college while preparing to at-

tend medical school. However, teaching 

Spanish, coaching three sports and the 

chance to influence positive change in 

teens got a hold of him, and he stayed 

for 9 years.

It was one moment with one student 

that eventually rekindled Roseth’s pas-

sion for science and, with it, a profound 

interest in psychology.

He was assistant headmaster, 

moderating a panel discussion about 

the school’s student leadership program 

when he asked “Carl,” one of the school’s 

best students, to explain what makes 

him a model leader. Dismayed, Roseth 

heard comments about being on time, 

following the dress code and so forth.

“He went through this list of very 

superficial requirements,” Roseth said. “I 

thought, what are we doing as a school 

when one of our best students equates 

“The purpose of schools, by definition, is 
to help children reach their full potential. 
It can’t be a place where we get in the 
way of their natural tendencies.”

F A C U L T Y

35

Assistant Professor Cary Roseth instructs his research team.
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Alicia C. Alonzo
Assistant professor, Teacher Education; 

Ph.D., California Institute of Technology

All of Alonzo’s academic degrees are 

in physics. She was studying a way of 

fabricating semiconductor lasers when, 

along the way, k–12 education began to 

reshape her career.

Now she finds satisfaction sorting 

out the complexities of science teaching 

and learning. And formative assessment, 

she argues, is one of the most central 

challenges in that arena. Her research 

focuses on the tools and knowledge 

teachers need to have productive inter-

actions with their students.

“Teachers need to have a very deep 

understanding of not just the content, but 

how students interface with the content,” 

she said. “We often don’t prepare teach-

ers to learn from their own practice.”

Coming to MSU from a position at 

University of Iowa, Alonzo has received 

a fellowship from the Knowles Science 

Teaching Foundation to explore how 

video can help beginning physics teach-

ers deepen their pedagogical content 

knowledge (PCK). She has also studied 

science learning progressions and as-

sociated assessment tools.

Florian A. Kagerer
Assistant professor, Kinesiology; Ph.D., Ludwig-

Maximilians University (Munich, Germany)

Kagerer studies adaptive motor control, 

and he is particularly interested in the 

mechanisms aff ecting children with 

developmental motor dysfunctions—or, 

for example, why some kids are often 

clumsier than others.

His recent research found that, when 

pointing to visual targets, children with 

‘following the rules’ with model citizen-

ship? Where was kindness, compassion, 

caring . . . ?”

So Roseth pursued a master’s degree 

in educational psychology at University 

of Minnesota. He focused on issues of 

social development and peer relations in 

schools and received his Ph.D. from the 

same institution just three years later.

Research To Inform, Challenge Schools

Since then, Roseth has been leading 

a massive meta-analysis covering 100 

years worth of studies on the eff ects of 

cooperative, competitive and individual-

istic goal structures.

Findings released in 2008 showed 

that 12- to 15-year-old students are more 

likely to have higher grades when they 

study in cooperative learning environ-

ments, or classrooms that promote 

positive peer friendships by encouraging 

students to work together toward com-

mon goals. Competitive environments, 

by contrast, can disrupt children’s ability 

to form positive peer relationships, 

which in turn may hurt their academic 

potential.

Th e research, conducted with 

colleagues at Minnesota, has since 

expanded to analyze data for preschool-

what ’s next: cyberball and social isolation

Cary Roseth’s latest study on youth peer relations began with undergraduate 

research participants this fall. He needs to test the experiment on college 

students before exposing younger students to the sensitive but all-too-common 

social dynamic in focus: rejection.

Cyberball, a computer game designed for psychological research, engages 

players in a virtual game of catch when, suddenly, the other players stop 

“throwing” the ball to the research participant. This allows researchers to 

document how young people might respond to feeling left out in the real world.

Undergraduate research assistants played an important role in the first 

phase of data collection, to which Roseth hopes to add elementary and early-

childhood age groups starting in January. The research could generate powerful 

knowledge about the eff ects of social ostracism, and therefore constructive ways 

to address the issue—another form of conflict—in early childhood.

 NEW 

FACULTY

more info

Visit Cary Roseth’s Web site for more on his research, including video from the 

study on fairness development in children: www.msu.edu/~croseth.

age through adult populations, 

including students with disabilities.

Meanwhile, Roseth has been no 

stranger to the classrooms where 

peer relations first develop. Th is past 

spring, he and his team of gradu-

ate and undergraduate researchers 

finished collecting video footage 

capturing more than 300 conflicts 

between children during free play in 

local Head Start programs.

With data analysis now under-

way, Roseth plans to compare the 

findings against a similar study he 

conducted with a more affluent, ho-

mogenous population of 3- through 

5-year-olds in Minnesota. And those 

results raised interesting questions 

for teachers.

If a teacher intervened, children 

were less likely to remain playing 

together immediately after a conflict 

(ranging from a disagreement over 

toys to a hitting match). If the chil-

dren separated after a conflict, they 

were equally likely to reconcile with 

one another regardless of whether 

an adult attempted to remedy the 

problem.

“Not only are the children com-

ing back together, they are doing so 

more frequently than if the conflict 

never occurred,” said Roseth, who 

has two sons in elementary school. 

“Rather than avoiding conflict, it 

may be the very mechanism by 

which preschoolers grow closer 

together.”

Along with video observation, 

the study also includes teacher 

questionnaires and interviews with 

kids to test theories about how their 

behaviors shift over time. Roseth said 

the most aggressive children in class 

at the beginning of the year often 

become the most well-liked by year’s 

end.

He urges educators to be open-

minded—and perhaps more hands-

off —in their approach to behavior 

problems.

“Th e purpose of schools, by 

definition, is to help children reach 

their full potential,” he said. “It can’t 

be a place where we get in the way of 

their natural tendencies.”
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development coordination disorder 

(DCD) need to see themselves miss the 

target by larger margins in order to suc-

cessfully modify their next attempts.

Coming to MSU will allow Kagerer 

to continue studying sensory-motor 

integration in school-age populations, 

relating his behavioral findings to brain 

mechanisms and their development.

“Before we design interventions, we 

need to better understand the inter-

action between motor behavior and con-

trol mechanisms,” he said. “What do we 

really know about how brain develop-

ment is connected to fine motor control, 

such as handwriting?”

As the only Department of Kine-

siology faculty member focused on 

neuroscience, Kagerer looks forward to 

establishing partnerships for studying 

both youth and adult motor behavior 

across campus. Th is could include use 

of neurophysiological techniques like 

functional MRI or transcranial magnetic 

stimulation, as well as bioengineering 

approaches.

Spyros Konstantopoulos
Associate professor, Measurement and Quantita-

tive Methods; Ph.D., University of Chicago

Originally from Greece, Konstantopou-

los became passionate about designing 

eff ective research studies as an educa-

tional psychology student at Purdue 

University. “I really appreciated the 

importance of knowing the right tools 

to analyze your data, so I decided to 

continue in research methodology.”

He now applies his expertise in 

educational statistics to issues of ex-

perimental design and major questions 

of educational policy. One of his recent 

studies on the eff ects of small class size 

showed that high-achieving students 

may benefit more from the condition 

than peers struggling academically.

“I think people rush into making 

quick decisions about what works in 

education. But they don’t actually know, 

in some cases, what works or for whom,” 

he said. Konstantopoulos, who comes 

from Boston College’s Lynch School of 

Education, is also interested in teacher 

and school eff ects and the social distri-

bution of academic achievement.

Kristin D. Phillips
Assistant professor, Teacher Education; 

Ph.D., University of Wisconsin–Madison

Phillips comes to the college as an 

anthropologist eager to help teacher 

education students think more deeply 

about the role of schools in society.

With Assistant Dean John (Jack) 

Schwille, she is also leading the educa-

tional component of an MSU outreach 

project to address health, education and 

agricultural issues in rural Tanzania. 

Phillips’ background made her a strong 

fit. She spent two years in the African 

country’s Singida region for her disserta-

tion, exploring how villagers participate 

in building new schools.

Th at work, supported by Fulbright-

Hays and Spencer Foundation fellow-

ships, illustrates Phillips’ interest in 

educational development in resource-

scarce areas of the world. Th e best pro-

grams, she says, integrate eff orts across 

areas such as education, health and 

food security. Th e MSU Partnership for 

Sustainable Community Development 

program in Tanzania takes a similar 

approach.

“It’s a unique opportunity to build 

on diff erent skill sets, and that’s really 

exciting,” Phillips said.

Donna Scanlon
Professor, Teacher Education; 

Ph.D., University at Albany

Scanlon spent more than three decades 

at the University at Albany, where she 

became a leading expert on children’s 

reading difficulties and served as associ-

ate director of the Child Research and 

Study Center.

However, she says the time was 

right to move to an institution highly 

regarded for teacher preparation. Her 

research focus has shifted in recent 

years from the eff ects of early interven-

tion and professional development to 

strategies for enhancing the knowledge 

and skills of pre-service teachers.

“Teachers often feel unprepared in 

regard to early literacy instruction,” she 

said. “Th is is a more exciting environ-

ment to work in because of the national 

reach.”

Scanlon, who is now affiliated 

with the MSU Literacy Achievement 

Research Center, co-developed the 

Interactive Strategies Approach (ISA) 

for teaching young students struggling 

to read based on years of longitudinal 

research with colleagues at Albany. She 

is now testing the ISA among aspiring 

teachers and hopes to make it more 

widely used.

Scanlon’s current projects also focus 

on improving the reading abilities of 

older children identified as learning 

disabled. She serves on an International 

Reading Association panel on response 

to intervention.

F A C U L T Y

Alonzo Kagerer Konstantopoulos Phillips Scanlon
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BOOKS
Department of Educational Administra-

tion Chairperson Marilyn J. Amey is 

co-editor, with Lori M. Reesor, of Begin-

ning Your Journey: A Guide for New 

Professionals in Student Aff airs (Th ird 

Edition), published in 2009 by the Na-

tional Association for Student Personnel 

Administrators (naspa).

Roger Baldwin, professor of higher, 

adult and lifelong education, is editor of 

Improving the Climate for Undergradu-

ate Teaching and Learning in STEM 

Fields, published in 2009 as No. 117 in 

the New Directions for Teaching and 

Learning series (San Francisco: Jossey-

Bass).

Assistant professor of school psychology 

Sara E. Bolt is co-author, with Andrew 

T. Roach, of Inclusive Assessment and 

Accountability: A Guide to Accommoda-

tions for Students with Diverse Needs, 

published in 2009 (New York: Guilford). 

Bolt also co-authored the 11th edition of 

Assessment in Special and Inclusive Edu-

cation with John Salvia and James Yssel-

dyke (New York: Houghton-Mifflin).

hale Professor John Dirkx is editor of 

Adult Learning and the Emotional Self, 

published in late 2008 as No. 120 in the 

New Directions for Adult and Continu-

ing Education series (San Francisco: 

Jossey-Bass).

Associate professor of teacher education 

Guofang Li is editor of Multicultural 

Families, Home Literacies, and Main-

stream Schooling, published in 2009 

and including a chapter co-authored by 

College of Education Professor Patri-

cia A. Edwards. Li also co-edited, with 

Lihshing Wang, Model Minority Myth 

Revisited: An Interdisciplinary Ap-

proach to Demystifying Asian American 

Education Experiences. Both books were 

published by Information Age Publish-

ing in Greenwich, Conn.

Melinda Mangin, assistant professor 

of k–12 educational administration, is 

co-author, with Sara Ray Stoelinga, of 

Examining Eff ective Teacher Leadership: 

A Case Study Approach, published in late 

2009 (New York: Teachers College Press).

Gary Sykes, professor of teacher educa-

tion, and Barbara Schneider, John A. 

Hannah Distinguished Professor of 

Education, are co-editors, with David 
N. Plank, of the Handbook of Education 

Policy Research, published in spring 

2009 (New York: Routledge and aera). 

Eighteen other MSU faculty members 

and graduate students contributed as 

chapter and commentary writers or 

reviewers, including Timothy G. Ford as 

lead graduate student editor.

KUDOS
Th e cep 810: Teaching for Understand-

ing with Computers course, created 

by outreach coordinator Carrie Albin 

and fellow faculty and staff  from the 

Educational Technology Certificate 

Program, received first place among 

fully online courses in the 2009 Awards 

Competition in Instructional Technol-

ogy, an MSU-based competition funded 

by AT&T. Visit attawards.msu.edu to 

learn more.

Sara Bolt, assistant professor of school 

psychology, currently serves as chair 

of the Diversity Issues and Testing 

Committee for the National Council on 

Measurement in Education. She also 

Counseling Professor Wins NAEd 
Research Fellowship

Matthew Diemer, an assistant professor 

of counseling, was selected as a National 

Academy of Education/Spencer Founda-

tion Postdoctoral Fellow for the 2009–10 

academic year. Th e program is intended 

to support scholars who are working on 

critical areas of education research early 

in their careers.

Diemer will use the two-year, $55,000 grant to continue 

his research on critical consciousness, which has suggested 

that a greater awareness of and motivation to change social 

inequalities helps marginalized youth overcome barriers to 

career preparation and obtain higher-paying, higher-status 

jobs in adulthood. Diemer now plans to conduct two longi-

tudinal studies that will explore how critical consciousness 

aff ects marginalized youths’ engagement in politics and 

social movements.

Th e National Academy of Education (NAEd) is commit-

ted to supporting high-quality education research and its 

impact on policy and practice. Th e NAEd fellowship pro-

gram was established with a grant from the Spencer Founda-

tion. Visit www.naeducation.org and www.spencer.org.

Pivarnik Leads World’s Largest 
Exercise Medicine Organization

Kinesiology and epidemiology Professor 

James Pivarnik became president of the 

American College of Sports Medicine, 

the largest exercise medicine organiza-

tion in the world, during the group’s 

annual conference in Seattle last May.

Pivarnik, who came to MSU in 1994, 

studies the exercise responses of females—particularly 

during pregnancy—and children, both healthy and those 

with chronic diseases. He recently helped the federal gov-

ernment create the first-ever physical activity guidelines, 

focusing on how much exercise women should get during 

pregnancy.

 “Passing the gavel to Dr. Pivarnik is a privilege for me, 

because it’s placing the association in hands capable of sus-

taining our leadership in sports and exercise science while 

also building on the momentum we have on public health 

programs,” said outgoing acsm president Mindy Millard-

Staff ord of Georgia Tech University. “Jim is a visionary, and 

he is fiercely dedicated and loyal to students, whom he sees 

as the future of these disciplines.”

acsm has more than 20,000 members committed to 

the diagnosis, treatment and prevention of sports-related 

injuries and the advancement of the science of exercise. 

Visit www.acsm.org. >> Jason Cody
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Trustees of the Psychometric Society, 

an international organization focused 

on advancing quantitative measurement 

practices in psychology, education and 

social science. His term expires in 2011.

Sharif Shakrani, professor of mea-

surement and quantitative methods, 

is serving as chairman of a National 

Assessment Governing Board task force 

asked to recommend new, more uniform 

standards for testing English-language 

learners with the National Assessment 

of Educational Progress (naep) at the 

state and national levels.

BetsAnn Smith, associate professor of 

k–12 educational administration, has 

been a member of the Editorial Board 

for Education Administration Quarterly

since fall 2008.

Ron Zimmer, associate professor of k–12 

educational administration, became 

an associate editor of the Economics of 

Education Review in January 2009.

PROMOTIONS
TO ASSOCIATE PROFESSOR

Mary Juzwik (Department of Teacher 

Education–language and literacy)

Christina Schwarz (Department of 

Teacher Education–science and tech-

nology)

Matthew Wawrzynski (Department of 

Educational Administration–hale)

TO PROFESSOR

Angela Calabrese Barton (Department 

of Teacher Education–science and 

urban education)

Nell K. Duke (Teacher Education and 

Educational Psychology–literacy)

is an associate editor of the Journal of 

School Psychology.

College of Education graphic artist Emily 
Brozovic and communications manager 

Nicole Geary received a National Silver 

addy Award for the college’s 2007–08 

Annual Report. Th e pair, along with 

Millbrook Printing of Grand Ledge, 

Mich., also earned addy awards for the 

publication at the regional and local 

levels of annual creative competition.

Cynthia Carver, assistant professor of 

teacher education, was elected to the 

Board of Directors for the Michigan 

Staff  Development Council in spring 

2009. Th e council works to improve 

the quality of professional learning for 

educators across the state.

Amita Chudgar, assistant professor of 

educational administration and educa-

tional psychology, serves as founding 

chair of the South Asia Special Interest 

Group, which became one of more than 

15 such groups representing members of 

the Comparative & International Educa-

tion Society in 2008.

Th e American Association of Adult and 

Continuing Education named hale

Professor John Dirkx as editor of the 

Journal of Transformative Education

beginning in July 2009.

Assistant professor of k–12 educational 

administration Donald Peurach was an 

invited speaker at the Van Leer Educa-

tion Conference in Jerusalem last spring. 

Th e workshop brought together interna-

tional experts and ministry of education 

representatives from a dozen nations to 

discuss issues in education policy.

University Distinguished Professor Mark 
Reckase was elected to the Board of 

William K. Durr, professor 

emeritus of elementary and 

special education, died March 

13, 2009 at age 85. Durr came 

to the College of Education 

in 1955, after completing his 

doctorate at University of 

Illinois. At MSU, Durr contributed to revising 

the elementary education program and built his 

career as a noted reading expert. He was senior 

author of the Houghton Mifflin Reading Series, 

a widely adopted reading instruction program 

for grades k–8. One of the original organizers of 

the Michigan Reading Association, he also spoke 

about methods for teaching reading all over the 

world and was elected president of the Interna-

tional Reading Association. He retired in 1981.

Vandel C. Johnson, professor 

emeritus of administration and 

curriculum, died May 6, 2009 

at age 95. A former teacher and 

superintendent, Johnson re-

ceived his Ph.D. from MSU and 

served as dean of student aff airs 

at University of South Dakota before returning 

to join the College of Education faculty in 1967. 

He stayed until his retirement in 1982, becoming 

one of the nation’s leading student aff airs scholars 

during a time of tremendous growth for universi-

ties. Johnson was instrumental in developing the 

college’s doctoral program in higher education 

from its early years and later served as chairman 

of the Department of Administration and Higher 

Education.

William J. Walsh, professor 

emeritus of teacher education, 

died June 7, 2009 at age 86. 

Walsh specialized in science 

education, focusing on teachers’ 

methods and students’ motiva-

tion for learning the subject 

area over 30 years with the College of Education. 

He arrived from the Northern Iowa University 

faculty in 1956 and retired in 1986. An exemplary 

instructor, Walsh put great eff orts into teaching 

elementary science methods courses and served 

as a science consultant to many school districts 

and organizations across the U.S. and abroad. He 

was named a fellow of the American Association 

for the Advancement of Science in 1965.

IN MEMORIAM
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The College of Education sent 

eight doctoral students to China last 

spring. Th ere was no official coursework 

involved, and the group did not conduct 

any research during the three-week stay.

Instead, they went to learn firsthand 

about the Asian superpower’s culture 

and education systems. More impor-

tantly, they came to recognize the 

importance of embracing international 

perspectives as scholars in education.

Th e new Doctoral Fellowship for 

Enhancing Global Understanding was 

created by Dean Carole Ames to im-

merse early-career researchers in the 

unique challenges of another country’s 

education policies and practices—an 

opportunity available to all College of 

Education doctoral students regardless 

of discipline.

Th e participants were able to gain 

insights relevant to their individual re-

search interests, however, while interact-

ing with faculty and graduate students at 

one of two partnering universities: East 

China Normal University in Shanghai 

and Southwest University in Chong-

qing. Th e University of Delaware and 

the University of Washington also were 

partners, with both institutions sending 

four of their doctoral students.

“We have made a commitment to 

internationalize our curriculum and 

programs in the College of Education,” 

Ames said. “It is very important that 

graduate, as well as undergraduate, 

students have opportunities to learn 

directly about the schooling, curricu-

lum, policies, and traditions of other 

cultures.

Th e new fellowship was led by Dan 

Schultz, who has extensive experience 

directing study trips to China for Michi-

gan educators and scholars.

After the successful first trip for 

doctoral students, Ames plans to con-

tinue developing long-term student ex-

change opportunities with the Chinese 

universities.

Two faculty members and ten 

students from Southwest University, 

including many who already formed 

strong bonds with peers in the College 

of Education, traveled to Michigan State 

University’s campus this fall and will 

stay until June.

Th ese visiting scholars, whose 

expenses are covered by their institu-

tion, will be able to meet and share 

their expertise with a larger number of 

MSU students as they are immersed in 

learning about U.S. culture, educational 

systems and research approaches tied to 

their interests.

Meanwhile, Schultz said up to 10 

College of Education doctoral students 

are being selected for a second study 

trip to China this spring. Fellows, who 

GAINING 
 GLOBAL 
PERSPECTIVE
COLLEGE OFFERS NEW DOCTORAL FELLOWSHIP IN CHINA

Patrick Leahy
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receive a stipend for travel and housing 

from the college, will again tour Chinese 

cultural sites, visit school settings and 

interact with students, faculty members 

and leaders of Chongqing’s Southwest 

University.

Like the students who share their 

reflections on these pages, the next 

group of fellows can expect to experi-

ence more than a few eye-openers dur-

ing the short journey—about their place 

in the world of education research and 

the world itself.

“Th is is a huge opportunity for these 

students,” Schultz said. “It’s the kind of 

thing that really changes people’s per-

spectives and their lives.”

| more info: k–12 outreach
(517) 353-8950

I describe myself as a professional 

nomad. I have spent the last 10 

years living, studying and work-

ing in diff erent parts of the United 

States and abroad. My journey has been 

inspired by interests in cultural anthro-

pology, Islamic studies and education. 

As an undergraduate, I spent time as a 

teaching assistant in India and later as a 

visiting student in Lebanon. Since com-

ing to MSU in fall 2008, I have devel-

oped a focus in international education 

(Muslims and French schooling) and 

social studies/global education in k–12 

American classrooms. When I first 

learned of the China trip, I knew I could 

not pass up the opportunity.

China off ered the chance to glimpse 

a world I had come across only in pass-

ing. On a personal level, the experience 

allowed me to observe and participate in 

an emerging superpower at a local level. 

I felt privileged to develop warm friend-

ships with graduate students and faculty 

alike. I learned about their lives, their 

country and their studies in education. 

I learned that educational trips (how-

ever short or long) have the potential to 

change an individual’s outlook on the 

world for the better.

As an educational anthropologist, 

the trip enhanced my thinking about the 

challenges of doing field research. I had 

the opportunity to observe an inter-

view with Muslim students on campus, 

which revealed the politicized nature of 

working with ethnic 

minorities who 

don’t necessarily see 

eye-to-eye with the 

national government. 

On top of this, the 

interviewer ran into 

trouble with a diff er-

ent university that refused to allow him 

to work with Chinese Muslim students, 

preferring he interact with Muslim ex-

change students only. Th e challenges he 

faced required him to tailor his research 

project to fit cultural and institutional 

norms. Th us, sensitivity to culture and 

flexibility are important traits for travel-

ers and researchers alike, something that 

has influenced my plans for research-

ing Muslims in the French education 

system.

I see the study trip as an experience 

that helps bridge my past experiences 

with my future goals. My time in China 

provided me with the ideas necessary 

for conducting international research—a 

diff erent dynamic than traveling, study-

ing or working abroad. It highlighted 

the value of developing good relation-

ships with faculty and graduate students 

who served as cultural and educational 

guides and with whom we shared our 

own culture. Th e value of studying 

abroad as a graduate student can’t be 

overstated, for it helped to foster my 

own intellectual growth as well as, I 

believe, the growth of my friends and 

colleagues in China.

>> Patrick N. Leahy, fellow at Southwest 

University; First-year Ph.D. student, Curriculum, 

Teaching and Educational Policy

The highlight of my exchange 

experience at Southwest 

University was the personal 

and professional connections 

I made with our Chinese counterparts. 

Faculty mentors and graduate students 

organized a comprehensive cultural 

program and provided opportunities to 

observe classrooms as well as partici-

pate in interactive lectures by Chinese 

scholars. Th ey also invested consider-

able personal time interacting with us 

socially, which facilitated more learning 

and processing of all that we were able 

to observe and experience.  

I have stayed in contact with several 

new Chinese friends since the comple-

“My time in China provided me with the 
ideas necessary for conducting interna-
tional research—a diff erent dynamic than 
traveling, studying or working abroad.”

Todd Drummond meets with Chinese hosts.
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tion of the program, which also off ered 

opportunities for us to explore indi-

vidual interests. My mentor arranged for 

me to visit the site of the annual “Gao 

Kao” (Chinese university entrance exam) 

in order to meet with testing organizers 

and representatives of the Ministry of 

Education. “Gao Kao” results have tre-

mendous social and economic implica-

tions for all secondary school graduates 

in China. One of my research interests 

is the impact of high stakes testing on 

instruction, so this experience definitely 

stimulated ideas and questions for 

future research projects.

I am also interested in comparative 

education and the study of education 

systems in Eurasia. Th e trip gave us an 

opportunity to learn about how Chinese 

educators are coping with tremendous 

economic growth and social change 

occurring in China in recent years. I 

would say the eager engagement with 

the outside world displayed by our 

Chinese counterparts—the desire to 

learn how other countries cope with 

such challenges—is something to be 

emulated by us.

I now have a more realistic under-

standing of the potential challenges 

to conducting educational research 

in China, but I am also motivated by the 

vast opportunities. I am looking forward 

to hosting our Chinese colleagues here 

at MSU during fall 2009. Th ey have set 

the bar high in terms of program quality 

and we will need to mobilize all our 

resources to make their experience in 

the U.S. as educational and enjoyable as 

our experience in China.

>> Todd Drummond, fellow at Southwest 

University; Fourth-year Ph.D. student, 

Educational Policy

This trip was an amazing experi-

ence. Right from the start, 

leaders and faculty members 

from all five institutions 

showed extremely generous support and 

a deep commitment to global under-

standing. I must stress that without their 

support and commitment this exchange 

program wouldn’t have been possible 

(much less so successful!). Th is inspired 

all the doctoral students from the U.S. 

to work very hard to establish collabora-

tive relationships with their American 

cohorts, Chinese peers and professors. I, 

too, was fortunate to make friends with 

students from Delaware and East China 

Normal University (ecnu), and to work 

closely with them on a research project 

about the development of students’ 

cultural competency.

As a native Chinese student, the 

trip back to China had special mean-

ing for me. Th e neon lights in Shanghai 

are brighter; the paces are faster; the 

contrast between modern high-rises and 

colonial architecture along the banks of 

the Huangpu River has become starker. 

Discussing all these changes in China 

with American peers allowed me to see 

China and know China again. It made 

me realize that China is not a single 

country, but a country with many faces. 

Th e juxtaposition of old traditions and 

“fresh air” penetrates everything from 

architecture to food and is especially 

true in the terms of education. For 

example, our ecnu colleagues reminded 

us that education in China is not only 

shaped by Confucianism and Keju (the 

imperial exam system), but also interest-

ingly tied with Western scholars such as 

John Dewey and movements like pro-

gressive education. What astounds me 

the most from this trip is the reminder 

that we must increase our eff orts to 

promote global understanding in educa-

tion, to respect diff erences and dispel 

misunderstandings, and to celebrate 

diversity.

>> Wei Qiu, on-site coordinator at East China 

Normal University; Ph.D. student, Educational 

Psychology and Educational Technology

“I now have a more realistic understanding of the potential 
challenges to conducting educational research in China, 
but I am also motivated by the vast opportunities.”

“. . . we must increase our eff orts to promote global 
understanding in education, to respect diff erences and 
dispel misunderstandings, and to celebrate diversity.”

Wei Qiu (circled) with colleagues from MSU, Washington, Delaware, and China.
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June 29–July 1

MSU Grandparents University
is a program for grandparents and 

grandchildren (ages 8–12) to come 
together for a 3-day education experience 

while spending time together on the MSU campus. Participants 
enjoy the college experience by living in the dorms, attending 
classes across campus and sampling the many highlights of MSU.

Online-only registration starts Thursday, December 10, 2009, at 
10:00 a.m. on a fi rst come, fi rst served basis. Space is limited 

based on classroom capacity and equipment availability.

www.grandparents.msu.edu
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Kinesiology doctoral student Lori 
Dithurbide is the recipient of a Fonda-

tion Baxter & Alma Ricard scholarship, 

which is renewable over three years 

and can amount to $50,000 (Canadian) 

each year depending on financial need. 

Students are selected based on academic 

excellence, leadership, civic pride and a 

commitment to the community. 

Shannon Duvall, a Ph.D. candidate in 

higher, adult and lifelong education 

(hale), was appointed associate vice 

president for development at Albion 

College in May 2009. She previously 

worked in University Development at 

MSU.

Emily Hill, a kinesiology Ph.D. student, 

received a student grant from the North 

American Society for Pediatric Exercise 

Medicine (naspem) to support her 

research on the relationship between 

cortisol levels and metabolic syndrome 

in obese adolescents.

D’Andrea Jacobs, a Ph.D. student in 

school psychology, was one of about 25 

graduate students nationwide invited 

to attend the Quantitative Training for 

Under-represented Groups conference 

in Toronto last August. Th e conference 

was supported by the National Science 

Foundation and the American Psycho-

logical Association.

Damaris Mayienga, a k–12 educational 

administration doctoral student from 

Kenya, has received her second P.E.O. 

(Philanthropic Educational Organiza-

tion) International Peace Scholarship 

for international women pursuing 

2009 student employee of the year program

Eight College of Education students or MSU students employed by College of 

Education offices were nominated for the university’s 2009 Student Employee 

of the Year Recognition Program, of which nearly 19,000 are eligible. The 

nominees were Roman Stotland from the Computer Support Group, 

Zachary Halfmann from the Department of Teacher Education, and 

Kou Yang and Saeeda Usman (also a master’s student in teaching and 

curriculum), both from the Center for Mathematics and Science Education 

Research. Erin Little (music education), Michaela Norman (special 

education), Megan Kendall and Caitlin Thompson (both elementary 

education) were also nominated.

Dithurbide Duvall HillFeldpausch Jacobs Mattran Mayienga ShinSeibel Sinclair Stolz

STUDENT HONORS
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graduate studies in the U.S. or Canada. 

Th e award provides $10,000 for the 

2009–10 year.

Tae Seob Shin, an educational psy-

chology and educational technology 

doctoral student, received the Out-

standing Paper Award as first author on 

a paper presented at the annual Society 

for Information Technology & Teacher 

Education (site) conference in March 

2009. Th e co-authors of “Changing 

Technological Pedagogical Content 

Knowledge (tpack) though Course Ex-

periences” include College of Education 

associate professors Matthew Koehler 

and Punya Mishra.

hale doctoral student Julie Sinclair is 

serving as 2009 chair of the Recruit-

ment, Admissions, and Preparation 

Knowledge Community for nafsa: 

Association of International Educators.

hale doctoral student Katie Stolz 
received the Ally Award from the 

American College Personnel Associa-

tion’s Standing Committee On Disability 

during the acpa annual convention in 

spring 2009.

Th e Department of Kinesiology pre-

sented Ryan Flett with the 2008–09 

Outstanding Doctoral Student Award 

and Marissa Siebel with the Outstand-

ing Master Student Award during 

an awards ceremony last spring. In 

addition, the department’s Outstand-

ing Senior Awards went to Maria 
Feldpausch and Kelly Mattran. Jillian 
Kwiecien, who will be a senior during 

the 2009–10 year, received the Commu-

nity Service Award.
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Evans was a first-generation college 

student studying social relations in the 

James Madison College at Michigan 

State University when she truly began 

learning about privilege, discrimina-

tion and the ways society can sidetrack 

people’s dreams.

“After that, I was really interested in 

figuring out what I could do, personally, 

to aff ect change. Th at was always some-

thing that was important to me,” she 

said. “But at the same time, I was really 

interested in doing research as well.”

In a dozen years since, Evans has 

accomplished both of those ambitions 

through a career in education.

Torn between academia and field 

work, she first returned to Detroit to 

teach in the public school system—one 

of the most important ways to liberate 

young people, she says.

Th en she became a scholar. Four 

years into her doctoral program, Evans 

has received the prestigious Fulbright-

Hays Doctoral Dissertation Research 

Abroad fellowship to fund her study of 

education-related social inclusion poli-

cies taking shape in Brazil.

A Productive Policy Climate

Evans, whose advisor is associate profes-

sor of higher education Reitumetse 

Mabokela, collected initial data for her 

dissertation during a three-month trip 

to Brazil last summer.

Th e Fulbright award will allow 

her to spend an extended amount of 

time analyzing documents, observing 

Searching for 
Social Justice
EDUCATIONAL POLICY STUDENT EXPLORES FORCES FOR CHANGE IN BRAZIL

>> N I C O L E  G E A R Y

Monica Evans will spend most of next year in the heat 

of one South American country’s fast-evolving eff orts to 

improve racial inequality.

But the College of Education Ph.D. candidate has been 

concerned with issues of social justice since long before 

her first trip to Brazil.
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programs and talking to officials that are 

developing affirmative action and multi-

cultural curriculum policies in Salvador, 

Bahia—a Brazilian city where more than 

80 percent of the population has African 

ancestry. Afro-Brazilians are predomi-

nantly part of the nation’s lower class 

and, as a result, often lack opportunities 

for quality education.

Th e current policy climate is gen-

erating productive debates about how 

to increase Afro-Brazilians’ access to 

higher education and to implement 

school curriculum that more accurately 

reflects the population’s culture and 

heritage. But that hasn’t always been the 

case, Evans says.

“Brazil for so long has been seen by 

its own people and also people through-

out the world as a racial democracy; that 

blacks, whites and indigenous peoples 

all get along—particularly in compari-

son to the U.S.,” she said. “And now we 

see the government acknowledging that 

there are problems and new policies are 

needed.”

As an early Ph.D. student concerned 

with the United States’ approach to 

inclusive educational programs and 

policies, Evans said she was especially 

intrigued once she started reading about 

the challenges in Brazil.

“Th e fact that they are taking it 

seriously was something I found very 

encouraging.”

She had also briefly studied issues of 

religious and cultural retention among 

Afro-Brazilians—and others in the 

African diaspora—as an undergraduate 

while participating in the McNair/SROP 

research program at MSU. “Back then, 

I just thought Brazil was a fascinating 

place—although not a place I actually 

thought I would get to.”

She leaves for the Fulbright fellow-

ship, her fourth trip to Brazil, in Decem-

ber and returns in August 2010.

A Promising Career

After completing her B.A. in 1997, Evans 

received her teaching certification from 

the MSU College of Education and 

taught in Detroit elementary class-

rooms for four years. She also received 

a master’s degree in library information 

science from Wayne State University 

and spent two more years as a school 

librarian and middle school teacher.

Working in Detroit Public Schools 

gave Evans, a graduate of Detroit’s Re-

naissance High School, an opportunity 

to help students in her home community 

see past barriers to their own success—

like others did for her. She didn’t grasp 

the possibilities of post-graduate educa-

tion until she arrived at MSU.

“Once I got to college and I saw the 

professors studying injustices in the 

world, I loved what I saw,” she said. “One 

of the things I have learned about work-

ing in education is that you can always 

be connected with people, even when 

you are doing research.

“Now, I really want to reach people 

who are the decision-makers.”

When she’s not working on her 

dissertation, Evans has been actively 

contributing to a new U.S.-Brazil Joint 

Action Plan to Eliminate Racial Dis-

crimination. Th e landmark agreement 

involves government agencies from 

both nations, as well as organizations, 

businesses and researchers committed 

to addressing issues faced by Afro-

Brazilians and African Americans. Evans 

is developing a social networking site 

on Ning.com to help participants stay 

connected.

And Brazil is just the beginning. She 

is interested in studying the educational 

experiences of socially excluded Afro-

descendants and indigenous people 

throughout many parts of the Western 

Hemisphere.

following fulbrights

• At least eight College of Education students, including Evans, have received 

Fulbright awards to support research abroad since 2004.

• Visit www.iie.org/Fulbright for more information.

where in the world?

Salvador

d?

Salvador
Bahia

Brazil
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from the President

It is a privilege and an honor to serve 

you as the new president of the Col-

lege of Education Alumni Association 

Board of Directors. I look forward to 

working with the Board of Directors and 

the many professionals in the College 

of Education who support the work of 

the coeaa. I would like to thank our 

immediate past president, Kathryn Rod-

gers, for her service and dedication. An 

enthusiastic Spartan, Kathy continues to 

serve on the Board of Directors.

Fall 2009 brought many changes 

to the coeaa Board. A big hearty 

thank-you goes out to Carol Arens and 

Margaret Weber. Both have fulfilled 

the two-term limit of service and will 

be greatly missed. Replacing them are 

Sabrina Smith-Campbell, educational 

consultant, and Dale Anne Hopkins, 

technology program consultant with 

the Rochester Community Schools. 

Don Patten, a teacher at Coopersville 

High School, has also joined the board 

to replace Kelli Sweet—thank you Kelli 

for your work with the coeaa. Finally, I 

would like to thank our undergraduate 

student representative, Annie Dalby, for 

her service and welcome Katie Cefaratti 

in her place.

As the first decade of the 21st 

century comes to a close, we face many 

challenges. Th ree “E’s”—economy, 

environment and education—dominate 

the news. In 2005, Th omas Friedman 

published Th e World is Flat; three years 

later, our world is not only flat, but hot 

and crowded as well! Among Friedman’s 

many observations is one very telling for 

us as educators. Education, innovation 

and technology are driving the economy 

and determining success. It’s easy to be 

overwhelmed and even paralyzed by 

the sheer volume of information that 

technology puts at our fingertips, but as 

global citizens, we can’t be. Each of us 

needs to carve out a way to make a small 

diff erence so that, collectively, we make 

a big diff erence.

Th e College of Education has been 

a leader in carving out ways to make a 

diff erence—both home and abroad. Th is 

fall, the college will enhance its partner 

programs with Detroit schools in a 

new facility on Woodward Avenue, the 

Urban Educators and Global Educators 

Cohort Programs continue to grow 

and succeed and the international 

outreach programs are too many to 

describe. (Check out http://ed-web3.

educ.msu.edu/international/ for more 

information). Our College of Education 

has a long history of reaching out 

to build relationships to advance its 

mission of leadership, scholarship and 

service.

Th e role of the coeaa is to support 

the college in these endeavors as well 

as serve the needs of our alumni. In 

addition to awarding scholarships and 

recognizing distinguished alumni, the 

coeaa co-sponsors the Teaching and 

Technology Conference and sponsors 

the Mock Interview/Get a Job Confer-

ence. We also have the best Homecom-

ing Tent on campus each fall and it was 

wonderful to see and visit with many of 

you back in October.

We do much, but we can do more. 

Joining the MSU Alumni Association 

and naming the College of Education as 

your constituent group is the beginning. 

Write to us. Send us your ideas. Apply to 

the coeaa board. Join the coeaa group 

at www.linkedin.com. If you are already 

an association member, please send us 

the name of a Spartan you know who 

isn’t. We will send that lonely Spartan 

a copy of the New Educator and a per-

sonal invitation to join us.

To nourish or be nourished is the 

Latin origin for “alumni.” It’s fitting to 

think of our role as alums of MSU and 

the College of Education in this way. 

We were all nourished by MSU and the 

College of Education as students and 

now as alumni. We can use our talents 

to reciprocate in some way.

I look forward to hearing from you!

Wendy Darga

Class of 1989 and 1992
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Alumnus Kainnon D. Vilminot 

helped MSU advance in the ncaa 

basketball championship tournament 

this spring—even though he wasn’t on 

the court. Vilminot, who received his 

BS in kinesiology in 2008, helped keep 

Raymar Morgan in the game.

Morgan, MSU’s junior forward, was 

injured early in the second half of the 

game against Kansas after MSU team-

mate Delvon Roe went up for a block, 

accidentally elbowing Morgan when he 

came down. Morgan played the remain-

der of the game with a broken nose.

When Vilminot was at home 

watching the MSU-Louisville game, 

he noticed that Morgan was using an 

off -the-shelf protective facemask; but 

it appeared to be bothering him, so by 

halftime Morgan had taken the mask 

off  and was playing without it. Th at 

prompted Vilminot, who is completing 

his prosthetics residency with Hanger 

Orthopedic Group in Lansing, Mich., to 

send MSU basketball’s certified athletic 

trainer Tom Mackowiak an e-mail at 

11:00 that night, inquiring whether 

he wanted a custom-made mask for 

Morgan. By 8:30 the next morning, 

Mackowiak had consulted Tom Izzo 

and was calling Vilminot on the phone 

to take him up on the off er. At 4:00 that 

afternoon, Vilminot arrived at the Bres-

lin Center to begin the process.

Vilminot cast, custom fabricated 

and custom fit Morgan’s facemask. First, 

a negative plaster mold was taken of 

Morgan’s face and used to create a posi-

tive plaster model. Th e anatomical facial 

structure of the model was sculpted to 

provide protection without compromis-

ing vision or function. Th ermoplastic 

was then heated and vacuum-formed 

over the model. Th e shape and contours 

were finalized during the fitting process. 

Vilminot created three diff erent masks 

using diff erent polymers, which the bas-

ketball player could use interchangeably, 

so he’d be assured of the most comfort-

able fit and be able to give 100 percent to 

the game.

“Proper anatomical loading with 

total contact, total surface bearing, 

proper dispersion of forces kept our guy 

in the game,” says Vilminot. “And who 

better to help a Spartan than a fellow 

Spartan? It was awesome for me to be 

able to give back to MSU.”

Vilminot also created a facemask for 

Kelly Confer, pitcher for MSU’s softball 

team, after she broke her maxilla last 

spring. He earned an MS in prosthetics 

from Northwestern University in spring 

2009 and will receive his MS in orthot-

ics from Northwestern in October 2010.

>> Laura Luptowski Seeley

Kinesiology Alum Helps 
Spartan Keep Competing

above: Kainnon Vilminot (left) preparing to vacuum-form the polymer over a plaster facial model; assisting him is Warren 

Darling. right: Raymar Morgan during the MSU versus UConn game, wearing the custom facemask.
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Orphanage Update

College of Education alumnus John Shinsky raised 

about $150,000 to support the Ciudad de los Niños orphan-

age during an amazing 18-day bike ride from East Lansing to 

Matamoros, Mexico last spring. You can learn how to help 

and read more about his journey with two fellow former MSU 

football players by visiting www.orphanagefundraiser.com. Th e 

orphanage, which was built to serve up to 120 children from 

the Matamoros community, officially opened in September.

teaches eighth grade science.

Cynthia S. Johnson, Ph.D. ’83 (col-

lege student personnel), received the 

Lifetime Achievement Award from the 

American College Personnel Associa-

tion (acpa) during its national confer-

ence last spring. Johnson was a faculty 

member at the University of Maryland, 

Teachers College Columbia University 

and California State University, Long 

Beach. She also held many leadership 

positions with acpa and has contrib-

uted significantly to the student aff airs 

literature and profession.

Gary L. Jones, MA ’68, Ph.D. ’75 (educa-

tion administration), received the 2009 

Friend of Education Award from the Vir-

ginia Education Association—becom-

ing the first State Board of Education 

member to receive the high honor. Jones 

was appointed to the Virginia Board of 

Education in 2001 and served for eight 

years. A member of the College of Edu-

cation Dean’s Advisory Board, Jones also 

previously served as Acting Secretary 

of Education in the Reagan administra-

tion and as Undersecretary of Education 

from 1982–85. He is now chief executive 

officer of Youth for Tomorrow, a private 

residential school and counseling center 

serving at-risk youth from the Washing-

ton, D.C. area.

Michael Maksud, Ph.D. ’65 (health 

and physical education), received the 

Alumni Professional Achievement 

Award from the MSU Department of Ki-

nesiology during spring 2009. Maksud is 

dean emeritus at Oregon State Univer-

sity, where he led the College of Health 

Daunt Demmer Flynn Ganakas Goodale Grant Hallman Johnson Jones

Kara Daunt, BA ’96 (elementary educa-

tion), was named elementary teacher of 

the year for 2008–09 in the Royal Oak, 

Mich. schools, where she teaches fourth 

grade at Helen Keller Elementary School.

Marguerite (Peg) Demmer, BA ’73 

(elementary education), and members 

of the Demmer family received the 2009 

Philanthropist Award from the MSU 

Alumni Association during the Grand 

Awards Ceremony on Oct. 15, 2009. Peg 

Demmer recently retired from teaching 

fi rst grade at Keystone School in San 

Antonio, Texas.

Kelly Flynn, BA ’81 (secondary educa-

tion–English and journalism), wrote a 

new book reflecting her experiences as 

a teacher, Kids, Classrooms, and Capitol 

Hill: A Peek Inside the Walls of America’s 

Public Schools. Flynn taught journalism 

in the Carman-Ainsworth school dis-

trict in Flint, Mich. for almost 20 years. 

She spent seven years as an education 

columnist for Th e Flint Journal.

Gail Ganakas, BS ’71 (physical educa-

tion), MA ’75 (educational administra-

tion), received the 2008–09 Women 

In Sports Leadership Award from the 

Michigan High School Athletic Associa-

tion, Representative Council. Ganakas is 

executive director of community educa-

tion and recreation for Flint Community 

Schools in Flint, Mich., where she has 

worked for 36 years.

Thomas G. Goodale, MA ’66 (student 

personnel services), became executive 

director of the Omicron Delta Kappa 

National Headquarters as of July 

2009. ODK is a national honor society 

recognizing leadership in collegiate 

activities.

S. G. Grant, Ph.D. ’94 (curriculum, 

teaching and educational policy) became 

dean of the School of Education at Bing-

hamton University in Binghamton, N.Y. 

in July 2009. Grant previously served as 

associate dean of teacher education at 

the University at Buff alo.

Alana (Vaughan) Hallman, BA ’05 

(elementary education), received the 

Distinguished Teacher Award for the 

2008–09 year at Del Webb Middle 

School in Henderson, Nev., which 

employs about 85 teachers. Hallman 
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and Human Performance for 15 years. 

He also oversaw the Department of 

Physical Education at the University of 

Wisconsin–Milwaukee and has received 

many honors for his scholarly work.

Stephen H. Marsden, Ph.D. ’07 (k–12 

educational administration), was named 

Assistant Principal of the Year for 

2008–09 by the Michigan Association of 

Secondary School Principals. Marsden is 

the assistant principal at Kettering High 

School in Waterford, Mich. and has more 

than 35 years of experience in education.

Patricia Oldt, Ph.D. ’86 (college and 

university administration), was inducted 

into the Michigan Association of School 

Administrators Hall of Fame (for Region 

3), which recognizes retired superin-

tendents who have shown outstanding 

leadership throughout their careers. 

Oldt, now a professor in Grand Valley 

State University’s College of Education, 

was superintendent of Northview Public 

Schools from 1993 to 2000.

Amy Noelle Parks, Ph.D. ’07 (curricu-

lum, teaching and educational policy), 

has received a career grant worth more 

than $500,000 from the National Sci-

ence Foundation to support her research 

on the role of cultural context in young 

children’s mathematical learning. Parks 

is an assistant professor of early child-

hood at University of Georgia.

Vito Perrone, BA ’54, MA ’58, Ph.D. ’63 

(educational administration), (photo, 

right) was named to the Greater Lansing 

Sports Hall of Fame on June 25, 2009. 

Perrone was an All-American wrestler for 

MSU and a state championship–winning 

wrestling coach at Lansing’s Eastern High 

School before going on to hold faculty 

positions at Princeton and Harvard.

Kevin A. Pollock, Ph.D. ’01 (higher, 

adult and lifelong education), became 

president of St. Clair County Commu-

nity College in Port Huron, Mich. as of 

April 1, 2009.

Mike Radke, MA ’74, Ph.D. ’81 (educa-

tional psychology) was named director 

of the new Office of Field Services in 

the Michigan Department of Education 

during summer 2009. Radke was assis-

tant director for the department’s Field 

Services Unit in the Office of School 

Improvement since 2006.

Steve Sharra, Ph.D. ’07 (curriculum, 

teaching and educational policy), was 

invited to participate in the asmsu Last 

Lecture Series for the 2008–09 academic 

year. Sharra, who spoke about the cen-

trality of peace research in the university 

curriculum, focused on an African ethi-

cal concept called uMunthu as a form of 

peace pedagogy. He is an educator and 

writer from Malawi who returned 

to MSU as a visiting assistant 

professor in the Peace and 

Justice Studies Specialization, 

Department of Philosophy.

Bob Wood, BA ’80 (second-

ary education–history), has 

received a national James 

Madison Fellowship, which 

will fund up to $24,000 

toward a master’s degree 

supporting his work as a 

government teacher at 

Oakridge High School 

in Muskegon, Mich. 

Committed to making 

history and activism 

real for students, Wood has 

led several trips to the sites 

of major civil rights events 

in Selma, Birmingham and 

Montgomery, Ala.
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Marsden Oldt ParksMaksud

Alumni Event in Chicago

Interested in comparative and international education? 

Want a chance to reconnect with or meet colleagues from MSU?

Th e College of Education will hold a special reception for alumni on Sunday, Feb. 28 to help kick-off  

the 54th Annual Meeting of the Comparative & International Education Society (CIES). MSU associate 

professor of teacher education Maria Teresa Tatto currently serves as president-elect of CIES and is orga-

nizing the 2010 conference, which will take place March 1–5 at the Palmer House Hilton in Chicago, Ill.

CIES is the foremost professional organization in comparative and international education in the 

U.S. and abroad. Th e MSU College of Education’s involvement illustrates a continuing commitment to 

internationalization and active participation in the global economy.  

Organizers are still finalizing activities for the MSU Alumni Day event. Visit www.cies2010.msu.edu

for more information and registration, including a chance to provide input.

d b h l k k ff

PollockPerrone Radke Sharra Wood
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Not Your 
Typical 
Classroom 
Technology
T E A C H I N G  A L U M  V E N T U R E S 
I N T O  F U L L Y  V I R T U A L  S C H O O L S

>> A N D Y  C A S T R O

It was “Show-and-Tell” Day in Emily Stone’s 

fifth-grade class.

Brimming with excitement, one of her students 

performed magic tricks while his classmates 

watched. He finished his routine, and the class 

applauded while Stone marked her grade book.

Th e scene played out as in any other 

elementary school classroom, except for one 

key diff erence: neither Stone nor any of her 

students were in the same room.

In fact, they were all communicating live 

through the Internet, using webcams and 

microphones to see and hear each other from 

miles away.
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Stone’s class was one of many of-

fered by Commonwealth Connections 

Academy, a k–12 virtual school that 

connects teachers and students through 

online software, all free of charge. 

Stone, who worked from a Philadelphia 

teaching center from 2007 to 2009, used 

teaching programs to instruct and test 

her students participating from their 

homes all over Pennsylvania.

Instead of waking up to catch the 

bus, Stone’s fifth-graders reported to 

their computer monitors every morning 

and connected with about a dozen other 

students and their teacher using Adobe 

Connect. Th en, using microphones to 

chat and a virtual blackboard that both 

the students and Stone could control, 

they did warm-up problems, took pop 

quizzes and had discussions about the 

subject matter.

Using other programs, Stone was 

able to check e-mail from her students, 

make lesson plans and assignments, 

and mark each student’s attendance and 

grades. Th is information was also imme-

diately available to her students’ parents, 

who could easily check their child’s 

progress with a few mouse clicks.

“I was always interested in using 

technology in teaching,” said Stone, who 

received her B.A. in elementary educa-

tion from Michigan State University 

in 2005. As a student, she focused her 

studies on understanding and imple-

menting technology as a tool for the 

learning process.

Patrick Dickson, a professor of 

educational psychology and educational 

technology in the College of Education, 

remembers teaching Stone during her 

senior year at MSU. He said “she stood 

out from the start.”

“Emily was ahead of the curve in 

realizing how important technology is 

becoming to teaching,” Dickson said. 

“She was always looking to the future.”

Beyond Bricks and Mortar

Technology’s impact on teaching 

is definitely growing. According to 

iNACOL, the International Association 

for k–12 Online Learning, 18 states now 

off er fully virtual charter schools serv-

ing 92,235 students, and that number is 

expected to rise.

Th e overall number of k–12 students 

engaged in online courses of some kind 

has increased 47 percent since 2006 to 

an estimated 1,030,000 students. Many 

districts are incorporating online learn-

ing as a way of off ering classes that would 

otherwise be unavailable at the tradi-

tional “brick-and-mortar” schools, usu-

ally due to budgeting or staffing issues.

Since some of Stone’s students had 

emotional or behavior problems, they 

benefited from the uniquely personal and 

secure learning environment that she can 

provide. Stone conducted bi-weekly vir-

tual conferences with each student and 

his or her parents as a way to continually 

monitor their development.

“You develop good relationships 

with the kids,” she said. “In a normal 

classroom, you don’t necessarily have a 

set time with each student where he or 

she can say whatever they want.”

Although Stone’s students had less 

social interaction with each other than 

in a traditional class, their computers 

did not limit their learning experience. 

Her class went on field trips and took 

standardized tests at hotels, which is 

where Stone was able to see her pupils 

face-to-face for the first time. Th ere 

is an annual science fair, and her class 

even used a yoga DVD as a substitute for 

physical education.

Stone says that, despite the social 

limitations of online learning, her stu-

dents become more self-motivated and 

technologically oriented through her 

program.

But like with any cutting-edge tech-

nology, online learning has met resis-

tance. Some claim that it takes kids away 

from districts and can put traditional 

teachers out of jobs.

“Teachers shouldn’t be afraid of 

being replaced,” said Stone, who recently 

completed her master’s degree in educa-

tion with a concentration in technology 

and learning from the College of Educa-

tion—online.

“Th e teaching role is just changing. 

You don’t have to be perfect, but you 

do need to be an expert at matching 

resources to kids, and the Internet is 

great for that.”

A Frontier for the Future

Stone no longer works for Common-

wealth Connections Academy. She is 

currently looking to expand her passion 

for both technology and teaching in the 

Chicago area, where her family recently 

relocated.

She says a traditional classroom 

environment wouldn’t work for her.

“I feel like I would be frustrated 

because I wouldn’t be able to implement 

the things I want, like online tools and 

resources,” Stone said. “Online learning 

gives me more time to just be a teacher.”

Already an expert in teaching online 

and Web design, Stone says that she owes 

much of her success to the superior in-

struction she received at Michigan State.

“Students in the College of Educa-

tion are very fortunate because MSU is a 

leader in teaching with technology,” said 

Dickson. “Her education and hard work 

opened many doors for her.

“Emily represents the kind of 

cutting-edge teachers needed to prepare 

students for a future of learning and 

working online. Her experiences teach-

ing online show the power of the Inter-

net to connect teachers and students 

outside the traditional classroom walls.”

| connections academy
www.connectionsacademy.com

| international association for k–12 online learning
www.inacol.org

| keeping pace with k–12 online learning
www.kpk12.com
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Each year, thousands of alumni and 

friends support MSU and the College 

of Education by contributing their time, 

talents, and money, in support of our 

students, faculty, and programs. Indeed, 

private philanthropy represents an 

enormous resource that has enabled the 

college’s outstanding faculty and student 

body to excel at teaching, learning, 

research and outreach.

Many donors to the College of Edu-

cation have chosen to make a signifi cant 

investment in the college by establishing 

a named endowed fund. Th is can be ac-

complished through gifts of current as-

sets (cash, stock, etc.) or through future 

gifts incorporated into an estate plan or 

simply by way of bequest. An endowed 

fund is typically named for the donor or 

a loved one. Working with the develop-

ment offi  ce, guidelines for the use of 

funds—an endowment agreement—is 

established with the college.

Endowed funds generate income 

for the college in perpetuity providing 

a stable source of funding for our stu-

dents, faculty, and programs. At MSU, 

a named endowed fund can be initiated 

with a gift of $30,000 for undergraduate 

scholarships and $50,000 for graduate 

fellowships. Th e gift is invested by MSU, 

along with other endowed funds, and is 

never expended. Th e income from an 

endowed fund, in the form of interest, is 

a percentage of the principal, currently 

5 percent, and is expended in support of 

the stated purpose of the endowment.

Many donors choose to use their 

endowed funds to support students at 

the graduate or undergraduate level. 

Th e Marian A. Dammon Scholarship

established by Elanore Th ompson and 

other friends was established to honor 

the life of it’s namesake who graduated 

from Michigan State College in 1929 

and spent her life devoted to teaching 

English in Manchester, Farmington, and 

Lansing, Michigan. Th is scholarship 

provides fi nancial support for student’s 

interested in teaching English and 

Creative Writing at the secondary level. 

Th e Dr. Jacqueline D. Taylor and Family 

Graduate Research Grant was estab-

lished by Dr. Taylor to provide up to two 

years of funding for doctoral students in 

the College of Education Higher Educa-

tion Ph.D. program whose research 

focuses on global perspectives or issues 

of international education.

Faculty and program support may 

also be provided through endowed 

funds. Th e primary purpose of Th e 

Richard Stiggins Award in Classroom As-

sessment is to advance the colleges and 

the nation’s understanding of how to 

assure and how to provide high-quality 

pre-service preparation in classroom as-

sessment for teacher candidates. Annual 

funding supports faculty research, fi eld 

testing and conferences.

Other funds such as the Robert 

L. Ewigleben Endowment in Educa-

tional Administration provide students 

with the opportunity to participate in 

cutting-edge conversations on issues of 

policy and decision making with high-

profi le professionals in the fi eld.

If you wish to explore the idea of 

establishing a named endowed fund or 

contributing to an existing endowed 

fund, feel free to contact me at (517) 

432-1983.

Michelle Mertz

COLLEGE OF EDUCATION / GIVING

 Development Digest

choices when planning a charitable bequest

There are many choices when deciding what to give through a charitable bequest. 

A bequest can be specific property or assets, such as savings bonds, retirement 

assets or real estate. A charitable bequest can be a specific dollar amount or an 

amount expressed as a percentage of the total value of your estate, or the residue 

of your estate after commitments to family have been fulfilled.

Endowed Funds: Providing Financial 
Support of Students, Faculty, Programs

OOLCCO
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The Leadership Circle
The 2008–09 College of Educa-
tion Leadership Circle is made up of 
individuals who supported the eff orts of 
the college in one of two ways: annual 
members who made a gift of $1,500 
or more, and lifetime members who 
have provided signifi cant support to an 
endowed fund. Lifetime members are 
denoted below in italics.

Carole Ames

Mr. & Mrs. Wayne J. Albers

Sally M. Atkins-Burnett

Roger & Nancy Bandeen

Joe L. Byers & Lucy Bates-Byers

John P. Beck & Ann E. Austin-Beck

Dr. & Mrs. Glenn D. Berkheimer

John C. Bolger

Cassandra L. Book, Ph.D.

Eli & Edythe Broad

Peter & Barbara Carras

Charles & Lou Carscallen

Mary Ann Chartrand

Dr. Elaine Cherney

Hazel C. Christenson

Michael A. & Sandra S. Clark

Marilyn H. Cochran

William F. & Harriette C. Cook

D Brant & Sharon K. Cotterman

Neil H. Cullen, Ph.D. & Elizabeth W. Cullen

Dr. Marylee Davis

William A. & Jane R. Dittmore

Timothy P. Dykstra

Patricia A. Edwards

Rhonda K. Egidio

Richard Elliott

Ben & Susan Emdin

Dr. W. Bruce Erickson

Don & Mary Everett

Robert L. & Jayne Ewigleben

Edna M. Felmlee

Dr. Deborah L. Feltz

Ellen J. Ferency

Joseph M. & Jean E. Flake

Bob & Gloria Floden

Drs. W. Clark & Lani Ford

Dr. Donna Forrest-Pressley

Dr. John & Joanne Fuller

Dr. Shahriar & Dokhy Ghoddousi

Betty L. Giuliani, Ph.D. 

Melody & William Glick

Helen Goldhammer

Daniel & Deb Gould

Nancy & Gerald Greve

Sonya Gunnings-Moton

Mary Lee & Wayne Gwizdala

Dr. Don Hamachek

Brian & Lisa Hawkins

John & Beth Haubenstricker

Mary E. Heilman

Eleanor F. Heusner

Cynthia J. Hicks-Orth

Dr. & Mrs. Michael J. Homes

Fred & Margie Hubacker

Mr. & Mrs. J. Lee Juett

David & Marcia Kapolka

Carole G. Kenyon

Franklin & Loretta Kern

Mr. Terence K. Kett

Dr. Paula R. Knepper

Kathy L. Lucas & Frederick A. Lucas

Walter C. & Patricia J. Mack

Jean Maday

John & Mary Mason

Dr. Jack & Norma Mawdsley

William & Karen Mayes

Susan L. Melnick

Wendy & Gary Merkey

Michelle M. Mertz

Punya Mishra & Smita Sawai

Arthur E. & Hilda F. Mitchell

Henry J. & Betty Montoye

Mary Ellen & Robert D. Morrison

Eldon & Kathleen Murphy

Sigurd & Sheila Nelson

Gary & Martha North

James & Gail Nutter

Timothy & Karen O’Donovan

D. John & Christine A. Ogren

Joan E. Otis

Lois A. Parsch

Thomas & Pamela Pietka

Roger M. & Kim L. Pitzer

James & Linda Pivarnik

William J. Price

Joyce & Jim Putnam

Tenko & Albena Raykov

Douglas & Carol Rearick

Larry & Pat Reeves

Lee Roy M. Schiefler

Barbara L. Schneider

John & Sharon Schwille

Sharif M. Shakrani, Ph.D. & Malaka D. 

Shakrani

Frank M. & Ernestine D. Simmons

Mary Smith

Ron & Joan Smith

The College of Education gratefully expresses appreciation to the following donors 
who made gifts to the college between July 1, 2008 and June 30, 2009, or who have 
established endowed funds or deferred gifts to the college. For more information 
on giving, please contact the Development Office, 513 Erickson Hall, East Lansing, MI 
48824-1034, or (517) 432-1983.

2 0 0 8 – 0 9Honor Roll 
of Donors 
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Linda W. Stephanides

Dr. Richard S. Sternberg

Rick Stiggins & Nancy Bridgeford

Louise E. Stilwill

Jacqueline D. Taylor, Ph.D.

Elanore M. Thompson

Dr. Fred C. & Janet E. Tinning

Gerri Tobia

Elaine M. Tripi

Kathryn & Richard Turcotte

Judge Thomas & Helen Van Tiem, Sr.

Phyllis I. Vaughn

Dr. John Richard & Janet M. Verduin

Dr. James C. & Rachel M. Votruba

Pat & Jerry Wagner

Ingrid A. Wallach

John A. Warner

Dr. Charles & Philippa Webb

Norma Jean & Bert Weening

Dr. Janet A. Wessel

Margaret S. Wilson

Woodrow Wilson, Jr. & Shirley A. Wilson

Dr. Eileen M. Wilson

Dottie E. & Jack D. Withrow

Honor Roll
Between July 1, 2008 and June 30, 
2009, more than 6,080 alumni and 
friends made gifts to the College of 
Education. While space prohibits ac-
knowledging every donor, we are truly 
grateful for every gift, regardless of the 
amount. The following individuals made 
donations between $100 and $1,499 
during the fiscal year.

Anna L. & Bernard E. Abendshein

Susan R. Adler

Genevieve Adsit

Nicole L. Airgood

John F. Alexander, Ph.D. & Ruth Alexander

Judith G. & Alex R. Allie

Richard L. Allington, Ph.D.

Catherine Allmand & Scott T. Pardon

Dr. Robert C. & Barbara J. Amble

James H. & Jeanette S. Amell

Marilyn J. Amey & Dennis F. Brown

Wade L. Amiel

Dottie M. Andersen

Donna & George Anderson

Susan E. Anderson

Susan L. Anderson & Jeff rey L. Smith

Bruce E. Andrea

Thomas C. & Marsha J. Andres

Robert C. & Susan V. Andringa

Gary R. Apsey, Ph.D.

Eldon W. & Jeane Armer

Robert E. Armstrong III, Ph.D. & Sandra S. 

Armstrong

Joshua P. Armstrong, Ph.D.

John R. Arndt, Ph.D.

Lori S. & Scott A. Ashmann, Ph.D.

Deadra Ashton

Linda R. & Larry D. Atkin

James A. & Kathryn C. Ault

James A. Azar, Ph.D.

Elizabeth M. Bacso

Edwin R. Bailey, Ph.D. & June A. Bailey

William H. Bailey

Bruce & Paula C. Baker

Christine C. & Bruce W. Baker

Paul R. Baker

Veronica A. Baker

Jack R. Bamford

David L. & Susanne E. Banks

James A. Bannan

Allen & Paula Bard

Charles J. Bares, DVM & Susan E. Bares

Joan D. & Donald J. Barnes

Victoria A. & John W. Barrett

Vern Bartels

Linda L. Bartusch

Julian R. Bass, Ed.D.

Virginia B. Batt

Anne M. & Robert J. Battani, Jr.

Kathleen A. BeBeau

Karl R. Beach & Teresa C. Workman

James S. Beadle, Ph.D. & Patricia M. Beadle

Bernadette A. & Stephen K. Bedwell, Ph.D.

Gary J. Bekker, Ph.D. & Norma J. Bekker

Jane H. Bell

John C. & Virginia B. Bell

William R. Bell

Alfredo H. Benavides

Richard F. & Janet L. Bennett

Ann P. Berardo

Sallie A. & Stephen M. Berg

Marjorie H. & William W. Bergstrom

David Hedrick & Mary Kay Berles

James J. Bermingham

Millicent R. Berry

Gloria J. Beth

Deborah J. & Timothy M. Beuthin, Ph.D.

Shirley T. Bibbings

Kent R. & Anne C. Biddinger

Florence T. & Paul C. Bilger

Barbara L. Birchner

Roger L. & Paula A. Bjornstad

Rosalie Black Kiah, Ph.D.

Brooke A. & James J. Bleicher

Judy C. & H. Spencer Bloch, M.D.

Sarah K. Blom

Ann & Thomas E. Blomquist

Gary J. & Sandra S. Bloomfield

Paul & Katy Bobb

Charlene M. Bodary

Murl G. & Donna M. Bogert

Gregory L. Boggs, DVM & Sandra K. Boggs

Barbara C. & Kenneth E. Bol II

Kenneth A. Borovich, D.D.S. & Mary E. 

Borovich

Margaret M. Bott, Ph.D.

Marcia J. Bottomley

Francine M. Boucher & Brendan P. Reese

Jennifer M. Bowden

Richard L. & Barbara M. Bowzer

Linda E. & William W. Bozgan

John T. Bradley

Judith A. & Randell L. Braun

John H. Brazier

Raymond R. & Barbara A. Bremer

Thomas E. Brenner, M.D. & Julie E. Brenner

Kay E. Briggance

Bill Brinley & Karen R. Brinley

Joseph J. Brocato, Ph.D.

Susan & Kenneth E. Broekema, Jr.

Elizabeth J. & Robert L. Broene

Jere & Arlene Brophy

Deborah B. Brown Disbro

Dorothy M. Brown, Ph.D. & Ray K. Brown, 

M.D.

Eugene W. & Jean P. Brown

Paul R. Brown & Patricia A. Grimley

Perry W. & Addie P. Brown

Rosemary T. Brown

Paula M. Brown-Lightfoot & James R. 

Lightfoot

Judith H. Brubaker

Judith D. Brumer-Allwin

Susan L. Brundage

Kathleen C. & Richard A. Brunt

Theodore C. Brush

Lillie R. & Richard Bryant

Edith M. Buckingham Price

Jennifer R. & Jamie P. Buckingham

Susan J. Buckley

Richard J. & Shirley A. Buckmaster

Richard J. Bullock

Daniel L. Burcham, Ph.D. & Carma Burcham

James A. & June J. Burchyett

Karen J. Burgess

Lorene V. & Earnest R. Burnell

Joanne M. Burns, Ph.D.

Gerda R. & Robert W. Burnside

Jill J. Burnside

Barbara A. Burtch

Dr. & Mrs. Lowell Butman

Ronald P. Byars, Ph.D. & Susan R. Byars

Charles C. & Nell L. Byrd

Melinda C. Callahan

Irma C. Calvisi

Mary L. & Marc C. Campbell, J.D.

Eileen Cannon

Nancy A. Carlson, Ph.D. & Richard A. 

Schmidt, Ph.D.

Sandra G. & William H. Carlson

Jill E. Carnaghi & Paul R. Schimmele

Judi & Kenneth P. Carpenter

Janet M. & George M. Carr

Dr. & Mrs. James W. Carter

Patricia A. Carter

Patricia A. & John C. Cary

Linda A. Hardy CasaSanta & Daniel J. 

CasaSanta

Carole A. Case & Delvyn C. Case, Jr., M.D.

Salvatore Castronovo, Ph.D. & Mary J. 

Castronovo

Albert L. & Julie A. Catallo

Sean Cavazos-Kottke, Ph.D.

Traci L. Cekander

Janine L. Certo

Sarah J. & Ricardo Chalela, M.D.

George K. Chapin, Ph.D. & Monica W. 

Chapin

Helen B. Charlet

Melissa A. Chase, Ph.D.

Claudia L. Chester

Joseph L. & Victoria Chiaramonte

Marie J. Chilman

Carolyn D. & Charles A. Chrisinske

Mary L. Christian

May K. Chu, Ph.D. & John Chu

Joan & Robert Chura

Barbara K. Cienciera

Brenda J. & Stanley L. Cimbal

Marilyn A. Cimmerer

Dorothy H. Clark

Ronald C. & Nancy A. Clarke

Peter A. Clement, Ph.D. & Linda M. 
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Clement, Ph.D.

Donald & Suzanne Cleveland

Margo E. & Rodney L. Clickner

Joseph R. Codde, Ph.D. & Mischelle Codde

Dorothy J. & Dean C. Coder

Leland S. Cogan, Ph.D. & Joella S. Cogan

Todd R. Colfelt

Christine K. Conley-Sowels, Ph.D.

Francis J. & Colette J. Coomes

Jack V. Cooper

Michael S. & Pamela R. Cooper

Barbara M. & Robert F. Copeland, Jr.

Gary B. & Rebecca S. Copenhaver

Robert & Susan Copeland

Timothy M. Cordes, M.D. & Janet K. Cordes

Dianne L. & William E. Cornell

Charles J. Corrigan, Ph.D.

Corinne J. Corullo Billie & J. D. Billie

Daniel & Barbara Coulson

Richard J. Cramer, Sr. & Judith C. Cramer

Keith E. & Laska J. Creagh

Nancy K. & Allan W. Croff 

David W. & Donna Jo Crooks

William C. Crothers, Ph.D. & Rilla L. Crothers

Patricia A. & Ernest G. Cummings

George W. Curtis, Jr., Ph.D. & Karen L. Curtis

Edward W. Dadez, Ph.D. & Teresa G. Dadez

Donna Dahringer

Ross T. Dailey, Ph.D. & Karen G. Dailey

Susan D. Dalebout

Alfred L. & Norene E. Dallaire

Fern Daly

Kathleen Danilowicz

Steven J. Danish, Ph.D.

Margaret J. & J. Lawrence Dannemiller

Barbara A. Dartt, DVM & Brian S. Dartt

Ms. Julie DeCamp

Thomas D. & Beverly E. DeShetler

Glenn L. & Karen J. DeVoogd

Nancy B. & Bill DeWitt

Maureen K. & Douglas W. DeYoung

Betty Z. DelDin, Ph.D.

Arthur E. Dellorto, Ph.D.

Dr. & Mrs. Gary T. Denslow

John M. Dettoni, Ph.D.

Janice Deverman

Sharon A. & Harvey W. Dewey

Annette L. Di Ponio & Douglas R. Graham

Michael S. Dice

Susan L. Diebold & Gaenor M. Schock

David A. Dieterle, Ph.D.

Thomas W. & Nancy L. Doddridge

Jerry & Carole Dodgson

Nancy J. Donohue

Robert D. & Regina G. Doxey

Erik D. Drake, Ph.D. & Kelly M. Drake

Richard M. Drenovsky

Derek T. & Nicole K. DuCharme

Mary E. Dubois

Janet S. Dumas

Patricia J. & Frederick J. Dumit II

Marvin E. & Sandra Fields Duncan

Janet K. & Earl T. Dunn

John W. Dunning, Jr. & Gail F. Dunning

Subhash Durlabhji, Ph.D.

Dr. & Mrs. Timothy B. Duthler

Gordon & Eileen Earhart

Christine M. Ebner

Marie Edlund, Ph.D. & Robert Edlund

Bret A. & Anne-Marie Edwards

Alfred A. Eger

Kathleen T. Eger

John F. Egloff , Ph.D. & Carol L. Egloff 

Ramon & Diane Eissinger

Lillian I. Elsinga & Boyd Wright

Amy M. & Donald E. Elson, Ph.D.

Mr. & Mrs. Richard Emerson

Michael S. & Barbara C. Emmorey

Howard O. Emorey

Jack A. & Beulah A. Enderle

Eric N. Engel

Jessica L. & Arthur Engelland

Ruth E. Esch

Richard H. & Kathleen A. Estry

Barbara & Michael Eva

Elizabeth N. Evans

Sally Farabee

Kathryn S. & Thomas V. Faturos

Richard S. & Dorothy M. Fedelem

Julie A. Feldkamp

Duncan & Linda Ferguson

Alan F. Ferraro

Patricia Ferrell

Karen J. & Daniel A. Fettig

Joyce E. & Leonard R. Field

E. C. Fields, Jr., Ph.D.

Teri R. & Daniel K. Filius

Mary J. & Daniel Finkelstein

Marie C. Fischette

Lannie A. Fisher

Mr. & Mrs. Richard Fleming

Peter F. Flynn, Ph.D. & Joan R. Flynn

Frances-Rose S. & Donald G. Folgner

Abigail D. Forbes

Lessie Fort & Edward B. Fort

Peggy J. Foss, Ph.D.

Michael R. & Margaret R. Foster

Barbara W. Fox

Denise M. Fox-Lycos & Richard A. Lycos

Thomas M. Freeman, Ph.D. & Florence E. 

Freeman

Mary M. Fritz

Ruth S. Frost

William E. & Linda J. Fry

Joyce A. & Edward A. Furnas

Betty M. Furtwangler

Michelle L. Gaff ney

Gwendolyn R. Gage

Philip J. & Lois A. Gannon

Carol J. & Joe G. Ganz

Barbara G. Garbutt

Mary J. Garrett, Ph.D.

Margo D. & Ronald R. Garton, Ph.D.

Beth A. Garvy, Ph.D.

Ellen T. & William R. Gass

Donn J. & Patricia K. Gates

Virginia I. Gawronski

Kathleen M. & Steven A. Gaynor, Ph.D.

Richard E. Gedert, Jr. & Patricia J. Gedert

Walter & Phyllis Geist

Gary W. Gerds

Quentin H. Gessner, Ph.D.

Jane H. Giesel

Gary L. & Nancy M. Gillespie

Andrea Gimble

Shirley J. Girardin & J. B. Gibson

Stephen M. & Laura A. Gladwin

Eric P. Gohlke & Diane L. Gohlke

Cliff ord W. & Roberta L. Goldstein

Elizabeth Goodearl

William E. Goodwin, Jr. & Linda A. Myers

Barbara J. & John E. Gordon

Edward R. Gork, Ph.D.

Henry G. Gornowicz

Patricia A. Gotham

Marben R. Graham, Ph.D. & June L. Graham

George P. Graham

John J. & Beth J. Grant

John M. Graves, Ph.D. & Marjory Z. Graves

Mary A. Green, Ph.D. & Lewis Green

Catherine C. Griffin

Tammy J. Griffin

Betty A. Griffis-Korzenny, Ph.D. & Felipe 

Korzenny, Ph.D.

Loretta L. Grobe, Ph.D. & Edward E. Grobe

Allen D. Grohn

Anne E. & Glenn R. Gross

Jerry C. & Gwen E. Gross

Laura Grossen-Mitchell

Marianne & Matthew P. Gruskin

Margery E. Guinther

Susan J. Gumpper

V. Fred & Carollee G. Gunnell

Andres T. Gutierrez

William H. Haak, Ph.D. & Mary E. Haak

Thomas B. Hadzor & Susan C. Ross

Ann C. & William D. Hagen

Carolyn S. Hagen

Mary V. Hager

Mr. & Mrs. David C. Hales

Samuel M. Hall, Jr.

Elizabeth A. Hall

Herman & Oletha A. Haller

Patricia P. & James E. Hamby

Allen L. Hammer

Robert L. & Elsie L. Hammond

James F. Hampton, Ph.D. & Shirley A. 

Hampton

Charles & Mary (Smith) Hansen

Richard D. Hark, Ph.D. & Shirley M. Hark

Kenneth J. & Berniece L. Harper

Carol & John Harris

Julie A. & John K. Harris

Marva A. & Moses Harris, Jr.

Robert L. Harris

Roger W. Harris

Stephanie J. Harris

Darrell H. Hart, Ph.D.

Cynthia D. Hartzler-Miller, Ph.D. & Greg R. 

Hartzler-Miller

Kenneth E. & Ruth M. Hathaway

Larry C. & Margaret A. Hathaway

Anna M. Hawley

Sarah J. & Frederick J. Hawley

Joseph A. Hayden

Beverly M. Heck

Nancy E. & Jeff rey K. Helder

Alda L. Henderson

David L. & Brenda M. Henderson

Lynne D. Hensel, Ph.D.

Sarah M. & John P. Hensien

Patrick M. & Deborah Z. Hentschell

John L. & Martha L. Hesse

Mark A. & Linda D. Heston

Daniel P. Hickey

J. Russell & Barbara Hicks

Kathleen M. & Michael J. Hiemstra

Gail T. Higaki

Clarence B. & Kay E. Higby

Ann & Robert F. Hill
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Richard D. & Janet S. Hillaker

Phyllis K. & Harry A. Hochstetler

M. Diane Hodson, Ph.D.

Denise M. & William J. Hoeksema

Jim & Ginger Hoff a

Joanne G. Holman

Julie A. Holmes

Kimberly S. & Thomas Hooker

Dennis E. Horrigan

Diane M. Horrisberger

William C. Horst, Ph.D. & Rhonda Schmidt

Nancy J. & Daniel J. Hostetter

Linda A. Howdyshell, Ph.D. & Robert L. 

Rossman

Carol Howell

Patricia A. Howell

Arthur T. Howson, Ph.D. & Ruth R. Howson

Bruce E. & Kimberly W. Huber

Christine M. & Carl J. Huebner

Jo An Huff 

John H. & Carolyn A. Huisjen

Joshua S. Hull, Ph.D. & Diane R. Hull

Catherine E. Humes

Gerald L. & Mary Hunsburger

Terry T. Huntley

Paul M. & M. Barbara Hurrell

Murvale L. & Catherine A. Huston

Peyton S. Hutchison, Ph.D. & Betty L. 

Hutchison

Mary Diane Inman

Linda W. Ireland

Patricia M. & Joseph J. Istvan

Andrew Jackson, Ed.D.

David W. Jackson & Deborah Negri-Jackson

Norman A. Jackson, Ph.D.

Rita A. Jackson

Vlesta S. & Harold C. Jackson, Jr.

Alice M. Jacobs, Ph.D. & Darrel Jacobs

Robert E. James, Jr. & Joy D. James

Elizabeth D. Jankura

Barbara A. Jason

Gerald L. Jennings, Ph.D. & Mary H. Jennings

Randy L. & Lenora A. Jennings

Gunnard N. & Anne S. Johnson

Jean C. Johnson

Michael V. Johnson, Ph.D. & Kelly J. Johnson

Patricia M. & Mark W. Johnson

Peggy L. & Andrew W. Johnson

Richard & Jean Johnson

Susan B. & Victor N. Johnson

Mary L. Johnston

Bonita L. & Francis E. Jones

Carolyn T. Jones

Edward L. Jones II, Ph.D.

Sherren K. Jones

Susan B. Jones

Mary A. Joseph, Ph.D. & Harold Joseph

Michael P. Joseph, Ph.D.

Virginia M. Judge

Nancy L. & Paul Juntunen

Thomas J. & Jane P. Kamlay

Jeff ery A. & Shaun L. Kangas

Hugo E. Kanitz, Ph.D.

Virginia L. & David J. Karsten

William J. Katip, Ph.D. & Debrah S. Katip

Linda L. Keenan

Susan T. & David L. Keister

Dana L. Keller

Amanda E. Kellogg

David M. & Mary R. Kelly

Kristine L. Kelly

Lois J. & Roy E. Kelly

Nancy A. & Thomas M. Kennedy

Steven C. Kennedy

Beverly A. Kenney

Julia R. & Gerald R. Kerr

Neelam Kher, Ph.D.

Hadley J. Kigar, Ph.D. & Lorraine S. Kigar

Sandra L. Kilmer

Norma J. Kilpatrick

Richard G. & Mary M. Kimball

Mark L. & Ellen D. King

Suzanne S. & David D. King

Rod & Joan Kinghorn

John D. Kingsnorth, Ph.D.

Gay L. & Douglas C. Kinter

David J. Kirkby

Rita C. Kiser

John H. & Diane R. Cook Klarich

Jamie A. & Darryl W. Klausing

Judith A. & John W. Kleeves

Barbara A. Klobach

Carol A. Knych

Richard P. & Jeanne E. Kohn

Joseph G. & Tanilu Konzer

James C. Kors

Lillian N. & Kenneth E. Kostielney

Alan R. & Peggy Kreps

Albert G. Krieger, Ph.D. & Margaret P. Krieger

Jan E. Krouskup

Corwin A. & Elaine A. Krugh

Leona M. Krzemien

Richard A. & Susan J. Kuiper

Dr. Elba Santiago LaBonte & Dr. Roger T. 

LaBonte

Donald W. & Janet A. Laatsch

Kenneth C. & Wilma G. Lachmann

Barbara J. & J. Thomas Laing

Marla K. & Dale Lambert

Nancy M. Landes, Ph.D. & Joseph D. Loomer

Leo H. Lange, Jr. & Dianne V. Lange

Douglas K. Langham & Joan E. Bauer

Christopher M. & Molly S. Lapekas

Stephen V. & Mary L. Laske

Kathleen A. & Larry L. Latham

Sheri W. & Orlando C. Lawrence, Jr.

Brenda B. Lazarus, Ph.D. & Donald M. 

Lazarus

Kay E. & Robert L. LeFevre

Kathleen M. Ledger

Wendy L. & James A. Lee

Lawrence E. Leece

Ilene C. & Stephen P. Leff 

Barbara A. Lehto, Ph.D. & Michael L. Lehto

Ellen L. & M. J. Lennon

Robert J. & Amy C. Lerg

Debra I. Levin

Elizabeth & Lance B. Lewis, Ph.D.

Ruth & Larry Lezotte

Robert E. Lilienthal

Wendy A. Linatoc

Gregory L. Linton

Dency A. Lippert

Jeannine M. & John C. Little

Margaret A. Lloyd

Miriam & James Longcore

Joyce Love

Kimberly J. Lowder

Ann B. & Douglas B. Lund, Ph.D.

Joan M. & Nathan M. Luppino

Ronald R. & Carol B. Luteyn

Patricia A. Lutz

Kimberly A. Luzius

Alice M. Lyon

Marie A. Lyons

Susan G. Lyons

Judith A. MacBeth

Janice K. & Lawrence R. MacLeod

Susan A. MacLeod

Barbara R. Mackey, Ed.D

Margaret A. Maddocks, Ph.D.

Philip J. & Irene M. Mahar

Donna V. Maher

Michelle L. Maksimowicz, Ph.D.

Michael G. Maksud, Ph.D.

John P. Malafouris, Ph.D.

Catherine A. & Christopher A. Malicki

Robert P. & Dow Malnati

Edward R. & Rebecca Manderfield

James D. Mapes, Ph.D. & Cynthia L. Mapes

E. Leslie Marhoff 

Joseph W. & Norma J. Mariage

Bill Marklewitz

Judith A. & Bruce D. Marsh

Shirley K. & George F. Martin

Bill & Sandy Mason

Edward J. Masters, Sr. & Roberta A. Masters

Richard & Dorothy May

Julie A. & John J. McAllister, Jr.

Hugh J. McBride, Ph.D.

Kenneth J. McCaleb, Ph.D. & Patricia 

McCaleb

William O. & Elayne G. McCartney

William & Sigrid A. McClay

Carol K. & Gary E. McClellan

Caroline M. McCollom

Elizabeth A. & Robert F. McCullough

Deborah A. & Mark E. McDaris

Thomas F. McDonald, Ph.D. & Barbara T. 

McDonald

Dorothy J. McDonald

Luanne R. McGhee

Judith D. & William H. McIntyre

Mary E. & Patrick L. McKercher

James A. McKimmy, Ph.D. & Lou A. 

McKimmy

William R. & Sheryl L. McKinstry

Tony L. McLain, Ph.D. & Melissa McLain

J. K. McLarty, Ph.D.

Helen A. McNeely

Roy E. McTarnaghan, Ed.D. & Beverly B. 

McTarnaghan

Rod & Mary Jo Meade
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L A N G U A G E  E D U C A T I O N

English and “Critical” Foreign 
Languages: Conflicting Priorities?

F I N A L  T H O U G H T S

Schools in the United States face 

a particularly acute paradox. On the 

one hand, our schools are the most 

linguistically and culturally diverse they 

have been since the turn of the 20th 

century. At last count, some 5.12 million 

children—around 10.5% of the total p–12 

population—were officially classified as 

English language learners. Th is figure 

by definition excludes students who are 

already fluent in English and other lan-

guages, suggesting an even more multi-

lingual student population. Additionally, 

50 years’ worth of research on language 

acquisition, teaching and policy has 

enriched our understanding of how chil-

dren learn languages, what teachers and 

schools can—and should—do to support 

the learning process, and the cognitive 

and social benefits of multilingualism. 

On the other hand, however, assump-

tions and myths about English and the 

role it should play in U.S. society and its 

schools are as dominant as ever.

Ofelia García of the City Univer-

sity of New York Graduate Center has 

labeled the policy responses to this para-

dox as a “schizophrenic double-bind.” 

A series of language education policies 

exist that restrict the use of non-English 

community languages. Th ese policies 

ensure that acquiring English language 

and literacy comes at the expense of the 

home language. Meanwhile, a parallel set 

of policies exists to promote foreign lan-

guages, often in the name of economic 

competitiveness and national security. 

>> JEFFREY BALE, ASSISTANT PROFESSOR

 OF SECOND LANGUAGE EDUCATION

Schizophrenia results not only from 

these contradictory policy aims, but also 

from the fact that the community lan-

guage to be displaced by English and the 

“foreign” language to be taught are often 

the very same.

Th ese contradictions have only 

deepened since 2001. No Child Left 

Behind abolished the Bilingual Educa-

tion Act of 1968 and eff ectively silenced 

any mention of bilingual education in 

federal education policy. Moreover, 

the figurative “war on terror” and the 

literal war in Afghanistan (and 

later in Iraq) rekindled long-

standing anxieties about U.S. 

capacity in what the federal 

government calls “critical” lan-

guages—Arabic, Farsi, Hindi/

Urdu, etc. Th is concern was 

illustrated by the response of 

the media, politicians and ap-

plied linguists in December 2006, to an 

Iraq Study Group finding that only six of 

1,000 employees in the U.S. embassy in 

Baghdad were fluent in Arabic. Former 

President Bush attempted to address 

this anxiety with his National Security 

Language Initiative (nsli) of 2006. nsli

serves primarily to re-organize many 

federal policies that support “foreign 

language” education. One example is 

the National Security Education Pro-

gram (nsep) and its Language Flagship 

initiative, which supports the Arabic 

Language Instruction Flagship at MSU.

nsli has received a good deal of 

criticism. One strand questions the 

eff ectiveness of policies formed in 

response to crises as opposed to long-

term, methodical planning. Certainly, 

nsli came under scrutiny because a 

deeply controversial president proposed 

it. However, these criticisms often 

forget that federal support for language 

education to bolster U.S. “soft power” 

has been a staple of Democratic Party 

policy stretching from Title VI of the 

1958 National Defense Education Act to 

nsep, which was legislated in the wake 

of the first Gulf War.

In fact, the U.S. has a long history of 

subordinating language education and 

use to national security. Jill Lepore of 

Harvard University has told the story of 

Abd al-Rahman Ibrahima, brought to the 

U.S. as a slave in 1788, but emancipated 

in 1807 in part for his Arabic literacy 

skills and sent to Liberia as a diplomat. 

Th is history extends into the early 20th 

century, as the U.S. exerted its influence 

over Latin America. One segment of 

the Spanish teaching community saw an 

opportunity and positioned Spanish lan-

guage education as “patriotic” and part of 

U.S. hemispheric influence.

By contrast, the historical moments 

in which multilingual practice has in 

fact expanded in the U.S. have coin-

cided with mass social struggles at the 

grassroots level. Th e Chicano, American 

Indian and African American civil rights 

struggles in the 1960s and 1970s, for 

example, ushered in a 30-year period 

of education policy and school-based 

practice that respected and fostered 

multilingualism. Much is known about 

the history of these struggles, less about 

the relationship between them and lan-

guage education policy. But the lessons 

of those moments have much to off er 

in resolving the linguistic paradox of 

schooling in the U.S.

“. . . the community language to 
be displaced by English and the 
“foreign” language to be taught 
are often the very same.”

R

C

>> JEFFR

 OF O   SE



2009/10 Board of Directors

A L U M N I  A S S O C I A T I O N

 OFFICERS

n Wendy Darga, President
Media and Technology Teacher, Hart Middle School, Rochester Hills, MI

n Jan Amsterburg, Ph.D., Vice President
Superintendent, Gratiot-Isabella Regional Education Service District, Ithaca, MI

n Janice Colliton, Ph.D., Secretary
Retired Assistant Superintendent, Farmington Public Schools, Farmington, MI

n Sue Gutierrez, Treasurer
Assistant Principal, Northern Hills Middle School, Grand Rapids, MI

 DI RECTORS

n Bersheril Bailey

Senior Program Associate for High School Innovation, Learning Point Associates, Lansing, MI

n Gary Bredahl

School Improvement Consultant, Southern Regional Education Board, Okemos, MI

n Joseph Chiaramonte

Retired Director of Dealer Learning and Development, Steelcase, Grand Rapids, MI

n Dale Ann Hopkins

Technology Program Consultant, Rochester Community Schools, Rochester, MI

n John Jobson, Ph.D.

Assistant Dean of Students/Director of Residential Life and Housing, Hope College, Holland, MI

n Gunnard Johnson

Retired Superintendent and Consultant for the Michigan Association of School Boards, Lake Odessa, MI

n William Mayes

Executive Director, Michigan Association of School Administrators, Lansing, MI

n Don Patten

Teacher and Coach, Coopersville High School, Coopersville, MI

n Catherine Pavick

Director of Education, International Facility Management Association, Houston, TX

n William Price, Ph.D.

Professor, Department of Leadership & Counseling, Eastern Michigan University, Ypsilanti, MI

n Janet Prybys

Launch Into Teaching Induction Coordinator, MSU College of Education, East Lansing, MI

n Kathryn Rodgers

Retired Principal, Fowlerville Community Schools, East Lansing, MI

n Sabrina Smith-Campbell

Educational Consultant, Southeastern MI

n Patricia Trelstad

Assistant Superintendent, Okemos Public Schools, Okemos, MI

 YOU NG ALU M N I REPRESENTATIVE

n Mitchell Fowler

Teacher, Pennfield Middle School, Battle Creek, MI

 STU DENT REPRESENTATIVES

n Dana Voelker

Graduate Student Representative

n Kathryn Cefaratti

Undergraduate Student Representative



NONPROFIT ORG.

U.S. POSTAGE

PAID

EAST LANSING, MI

PERMIT #21

518 Erickson Hall • East Lansing, MI 48824-1034

www.education.msu.edu


